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" But since we do not as yet live in a period free from mundane troubles and beyond
history, our problem is wui how 1o dew! with a kisd of knowledge which shall be
“truth in dtself),” bt rather how man deals with his problems of knowing, bound

“ge is geiting ready to design a study on race rela-
ns, As he focuses his topic into a specific research
estion (e.g., Do children attending elementary
160l for three or more years in classes in which at
st one-third of the students are of other races see
e dilferently from those in single-race classes?),
confronts two issues, First, he must find out what
ters have said, or review the scholarly literature
race relations. In practice, the process of focus-
: & lopic into a research question overlaps nicely
h revir:winn the literature. Second, Jorge needs to

k sbout how to treat the respondents of his study
an ethical manner. Specific ethical cencerns be-
ne salient depending on the research guestion he
-i'.;inc's and (he data collection technigue he em-
ys. Humen uuiJcct issues are more salient in sur-
criments, and field research than in
sting documients, .Pf‘--,.\.dry data analysis. con-
research.
sversial topics or

toricai-comparative

2y Are more s ant forco

as he is in his knawledge by his position in time and sociery.

— i Mannhelm, ideciogy and Utopia, p. 186

arcas that might violate a person’s privacy (e.g., il-
legal behavior, sexuality) than for “safe topics” that
raise few privacy concerns. The topic of race can
evoke intense emotions and be controversial de-
pending on the research question asked.

In previous chapters, we looked at the norms of
the scientific community, steps in the research
process, various types of studies, the place of theory,
and basic approaches to social science. In this chap-
ter, we move to more concrete and practical concerns
that a person will encounter early as he or she designs
a study. We will examine literature reviews and human
subject protection. The researcher needs to conduct a
literature review and think about human-subject con-
siderations as he or she starts to design z study.

HE LITERATURE REVIEW

Reviewing the ac
question s

"lci knowledge about a

y in the reseurch
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process, ho matter which approach to social science
vou adapt. As in cther areas of life, it is best to find
out what 1s aiready known about a question before
trying to answer it yourself. The cliché about wast-
ing time reinventing the wheel is a reminder o do
your homework before beginning an endeavor that
requires an investment of time and effort. This is
true for the consumer of research and for the pro-
fessional researcher beginning a study.

We begin by looking at the varicus purposes
the review can serve. We will also discuss what the
titerature 1s, where to find it, and what it contains.
Next, we will explore techniques for systematically
conducting a review. Finally, we will look at how to
write a review and its place in a research report.

A literature review is based on the assumption
that knowledge accumulates and that people learn
from and build on what others have done. Scientific
research is a collective effort of many researchers
who share their resuits with one another as a com-
munity. Although some studies may be especially
tmportant and individual reseurchers may becoine

famous, a specifie research project is just a tiny

pas of the overall process ofcreatmg knowledge.
s Jgul\' \ h!Ll\JJLD :.'U 'IU il L“U‘\L Ua _)Lr)LLz‘\_Lu.J l.'\.L,‘
searchers read studiss to compare, replicate, or crit-
icize them for weaknesses.

Reviews vary in scope and depth. Different
ldnds of reviews are stronger at fulfilling one or
another of four goals (see Box 5.1). It may take a
researcher over a year to complete an extensive pro-
fessional summary review of all the literature on a
broud question. The same researcher might com-
plete a highly focused review in a very specialized
area in a week. When beginning a review, a re-
searcher decides on a topie, how much depth to go
into, and the kind of review to conduct. The six
kinds listed in Box 5.2 are ideal types. A specific re-
vigw often combines features of several kinds.

A meta-analysis is a special technigue to cre-
212 4n inteprative review, or more often, a method-
at review.! The researcher gathers the details
; fors e number of research projects (e.g., sam-
ple size, wlei published, size of the Lf‘c:..s of \an-

ables) and then s
Cox and Devidsen (1993} used meta-a
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iings on whether alternative educa-

atistica .) ..ulgu\ ZE
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Addteraii: Heview
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1. To demonstrate a famifiarity with a body of know!
edge and establish credihility. A review tells a
reader that the researcher knows the research in an
area and knows the major issues. A good review in
creases a reader’s confidence in the researcher’s pro
fessional competence, abiiity, and background.

2. To show the path of prior research and how a
rent project is linked to it. A review outlines the di
rection of research on a question and shows the
development of knowledge. A good review places a
research project in a context and demonstrates its
relevance by making connections to a body ol
knowledge.

3. To integrate and summarize what s known in an
area. A review pulls together and synthesizes
different resuits. A good review points out areas
where prior studies agree, where they disagree, and
wiiere majer questions remain. It collects what s
knowii up to a point in time and indicates the direc
tion for future research.

4. Tolearn from others and stimulate new ideas. Are
view telis what others have found so that a ressarcher
can benefit from the efforts of others, A good review
identifies blind alleys and suggests hypotheses for
repiication. it divuiges proceaures, tecnmyues, and
research designs worth copying so that a researcher

i better fucus hypotheses and gain new insights

T T A A AR Y L e A A SRR g w1k

tion programs help juvenile delinquents. These non
traditional programs are designed specifically for
troubled youth, using low student/teacher ratios, an
unstructured environment, and ipdividualized learn
ing. They looked for all articles that mentioned ul
ternative education programs for youth and found
241, They next read each to see whether the article
met three criteria: (1) mentioned a separate cur
riculum, (2} was held in a separate location or build
ing, {3) included quantitative measures of program
outcomes. Of the 241 studies, only 87 met all three
criteria. The researchers then checked whether the
Meta-anzi A spacial type of Iteruiuce review In
which a writer o
jes and uses

findings in them.

zes the results from many stud

cof te irigues to identify comman
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Context review. & commaon type of review in which
the author links a sp2dific study to a larger bady of
knowledge. i* often appears at the beginning of a re-
search report and introduces the study by situating
it within a broader framework and showing how it
continues or builds on a developing line of thought
ar stuay. V/

2. Historical review, A specialized review in which the
author traces an issue over time. It can be merged
with a theoretical or methodological review to show
how concept, theory, or research method developed
over time. L

3. Integrative revievr. A common type of review in
which the author presents and summarizes the
current state of knowledge on 2 topic, highlighting
agreements and disagreements within it. It is often
combined with a context review or may be published
as an independent article as a service to other fe-
searchers.

4. Methodological review. A specialized type of inte-
grative review in which the author compares and
evaluates the relative methodological strengih of var-
ious studies and shows how different methodelogies
(e.g, research designs, measures, samples) account
for diiferent results. -

5. Selfstudy review. A review in which an author
demoenstrates his or her familiarity with a subject
area. It is often part of an educational program or
course requirement, v

6. Theoretical review. A specialized review in which
the author presents several theories or concepts fo-
cused on the same topic and compares them on the
basis of assumptions, logical consistency, and scope
of explanation.

studies used specific statistical measures or tests;
they found that 57 studies had the statistics, After
statistically nalyzing the results of the 57 studies,
the authors leamed that such programs slighily im-
prove school performance and self-esteem but do
not dirsmi_\« reduce delinquent behavior.

Although most meta-snalyses summarize
guantitative research, Hodson (1998) conducted a
meta-analysis of gualitative field research case stud-
ies on workplace settings. He initially examined
hundreds of case studies in books a i

ticles using

three criteria for inclusion: (1) It used direct ethno-
graphic cbservation over a period of at least six
manihs, (2) it focused on a single organizational set-

tified group of workers (an assembly line, a typing
pool, a task group, etc.), He located 83 publications,
but because some were books with multiple case
studies, the 83 publications generated 108 cases.
Over a period of six months, a team of four re-

7 ting, and (3} it focused on at Jeast one clearly iden- |

|

searchers read and coded eight case studies. After |

coding each, they met to decide whether to keep or
remove-items and how to develop response cate-
gories. In this process, they created a coding instru-
ment with a list of concepts. Next, members of a
graduate research practicum read the entire collec-
ticn of 108 case studies. All coders were trained on
acommon case study and met twice weekly to dis-
cuss questions. After a coder finished a book, he or
she was debriefed by a member of the research staff
to'check the accuracy of the codings and review
codings in detail. Three of the coders independently
read and coded cach book to ensure consistency.
Coders recorded passages and looked for behavioral
indicators or apec;ﬁc descriptions for each category,
They aid not rei}f on the ethnographers’ summary
statements or evaluations They coded items such as
how well an organization was run, whether work
was based on a traditional craft, the degree of job
autonomy, and the prevalence of injuries. The re-
searchers next turned the codes into quantitative
data and subjected them to statistical analysis.

Where to Find Research Literature

Researchers report their research projects in several
forms: books, scholarly journal articles, disserta-
tions, government documents, or policy reports.
They also present them s papers at the meetings of
professional societies. This section briefly discusses
each type and gives you a simple road map on how
to access them.

Periadicals. You can find the results of social re-
search in newspapers, in popular magazines, on
television or radio broadcasts, and in Internet news
."“‘rn«‘n‘s but '} 1ese are ros the full, comple
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CHARTY 5.1  Types of Publications 3
TYPE OF -
PUBLICATION EXAMPLES ALITHORS PURPOSE STRENGTHS WEAKNESS_I_S_
Peer-reviewed Social Science Professional Report on empir- ?-ﬁghESt gual- Technical, diffi-
scholarly jounal Quarterly, researchers ical research ity, most ac- cult t_o read,
Social Forces, studies to profes-  curate, and requires back-
Journal of sionals and build most objec- ground knowl-
Contemporary knowledge tive with com- edge, not
Ethnography plete details always current
issues
Semischofarly Arerican Prafessors, Share and dis- Generally ac- Lacks full detail
professional Prospect, professional cuss new findings  curate, some- a_nd expla nf1'
publication Society, policy- - and implications what easy to tion, ofterT in-
American makers, or with the edu- read cigdes ?punjon
Demographics politicians cated public mixed in with
discussion
Newsmagazines Wall Strest Respected Report on cgr- Easy tc.' read, 'Seml-aCCurnl(',
and newspapers Journal, journalists rent events in an accessibie, lr!complete,
Christian zasy-to-read, ac- very current dlstor_ted or
Science cessible way for o:r\e-suded
Monitor, the lay public viawe may be
Newsweel, presented
Time i
Serious opinion Notion, Human  Trolessors, Offerwslue {::.:'e‘-‘-!g;. 9 .-;._I. 'y
magazines Events, Public professional based ideas and written and and highly
fnterest, policy- opinions to the reasoned value based
Commentary rnakers, educated public
paliticians
Popular maga- £squire, Ebony, Joumnalists, Entertain; pre- Easy to read, Qﬁen shallow,
zines for the Redbool, otherwriters  sent and discuss easy to locate fnaccurate, and
public Forbes, Fortune current events incomplete
for lay pubiic

view. They are selected, condensed summaries pre-
pared by journalists for a general audience, and they
lack many essential details needed for a serious
evaluation of the study. Textbooks and encyclope-
dias also present condensed summaries as intro-
ductions to readers who are new (o a topic, but,
again, these are inadequate for preparing a litera
ture review because many cusential details about the
study are absent.
Navi “"1-' ng p
beginning rese
WWhen asked to do a “literature r

onblished articles often confuses
rch students. This is not surprising.
eview,” many sti-

dents first go to famitiar nonprofessional, nonschol
arly magazine or newspaper articles they may have
used for a high school term paper or freshman-level
report, Social science students need to learn to dis-
tinguish between scholarly publications that report
on research studies and popular or layperson enter
tainment or news articles for the general public (see
Chart 5.1). They should move away from lay public
sources and instead begin to rely on scholarly pub
lications written for a pr
Professional researchers present the results of
en .pirical studies in one of several forms: academic

fessional ‘audience.
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rescarch bookes (often called monographs), articles
inn scholarly inurnals, chanters in edited academic
books, and papers presented at professional meet-
ings. One can also read about these studies, in
a summarized, simplified, abbreviated, and “pre-
digested” form, in textbooks written for students
who are first learning about a topic and in maga-
zines or newspapers articles written for the general
public. The simplified summaries, especially in
publications for the general public, often give an in-
complete or distorted picture of the full original
study. Whenever possible, go to the original schol-
arly journal article to see what the author said and
the data show.

Upper-level students writing a term paper or a
serious research paper should rely on the academic
literature, that is, original articles in academic schol-
arly journals. A downside is that students will find
some of the scholarly articles too difficult or tech-
nical to follow. The upside is that the articles
are original reports—and not another person’s
(mis)reading of the original. Also, they have been
carefully screened for professional use and are of
high quality—and are not the sloppy, inaccurate, or
incompiete 1ow-quality reports on research that
often appear in publications for the general public.

Another type of nonrescarch publication is the
opinion magazine. Professionals of various types
and others write in these magazines for the educated
public or professionals. They do not contain origi-
nal empirical research or actual scientific studies.
Instead, they have essays expressing individuals’
opinions, beliefs, value-based ideas, and specula-
tion. A student can use them for term papers—but
with caution—because they present an individual’s
opinions and judgments not empirical research.
When writing a research paper that uses empirical
rescarch (e.g., an experiment, survey data, field re-
search), it is best to rely on empirical studies or of-
ficial statistical documents (e.g., Census Bureau).
If one uses an opinicn essay article, it should be
treated as such and never confused with an empiri-
cally based study or data.

tre

Specialized conipuier-based search tools help
one locate articles in the scholarly literature, and
there are specialized formats or styles for referring
to sources. It is important to learn how to use the

search tools and how to refer correctly (o sources
through citation styles and bibliographic reference
tormats. Protessional social scientists use the search
tools to tap into and build on a growing body of re-
search studies and scientifically based knowledge.
Knowing how to locate the studies, recognize and
read an empirical research study, and properly cite
scholarly articles as sources are important skills for
students to learn.

Scholarly Journals. The primary type of peri-
adical to use for a literature review 1s the scholarly
journal filled with peer-reviewed reports of re-
search. (See the back inside cover of this book for a
list.) One rarely finds them outside of college and
university libraries. Recall from Chapter 1 that
scholarly journals are where most researchers dis-
seminate findings of nevy studies, and they are the
heart of the scientific coramunity’s communication
system.

Some scholarly journals are specialized. In-
stead of reports of research studies, they have only
book reviews that provide commentary and evalu-
ations on a book (e.g., Contemporary Sociology),
or they contain oniy literatare review essays (e.g.,
Annual Review of Sociology, Annual Review of Psy-
chology, and Annual Review of Anthropology) in
which researchers give a “state of the field” essay
for others. Publications that specialize in literature
reviews can be helpful if an article was recently pub-
lished on a topic of interest. Many scholarly journals
have a mix of literature reviews, book reviews, re-
ports on research studies, and theoretical essays.

No simple solution or “seal of approval” dis-
tinguishes scholarly journals from other periodicals,
or instantly distinguishes the report on a research
study from other types of articles. One needs to de-
velop judgment or ask experienced researchers or
professional librarians. Nonetheless, distinguishing
among types of publications is essential to build on
a body of research. One of the best ways to distin-
guish among types of publications is to read many
articles in scholarly journals.

The number of jéuinals varies by field. Psy-
chology has over 400 journals, whereas sociology
has about 250 scholarly journals, political science
and communication have slightly fewer than soci-
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ology, anthropology-archaeology and social work
have about 100, urban siudies and women’s studies
have about U, and there are about a dozen Journais
in criminology. Each publishes from a few dozen to
over 100 articles a year.

You may wonder if anyone ever reads all the
articles. One study found that in a sample of 379 so-
ciology articles, 43 percent were cited in another
study in the first year after publication and 83 per-
cent within six years.2 As mentioned in Chapter 1,
scholarly journals vary by prestige and acceptance
rates, with some prestigious journals rejecting as
much as 90 percent of the reports submitted to them.
Overall rejection rates are higher in the social sci-
ence than in other academic fields and have been
rising.” This does not mean that researchers are
doing lower-quality studies. Rather, the review
process is becoming more rigorous, standards are
rising, and more researchers are conducting stud-
ies, thus increasing the competition to publishin a
well-respected journal.

Many, but not all, scholarly journals may be
viewed via the Internet. Usually, this is limited to
selected years and to libraries that paid special sub-
scripuion tees. A few Internet services provide fuii,
exact copies of scholarly journal articles over the
Internet. For example, JSTOR provides exact
capies, but only for a small number of scholarly
journals and only for past years. Other Internet ser-
vices, such as Proguest or EBSCO HOST, offer a
full-text version of recent articles for a limited num-
ber of scholarly journals, but they are not always in
the same format as a print version of an article. This
can make it impossible to find a specific page num-
ber or see an exact copy of a chart. [t is best to visit
the library and see what a full-print version of the
scholarly article looks like. An added benefit is that
makes it easy for you to browse the table of contents
of the journals. Browsing can be very useful for gen-
erating new ideas for research topics, seeing an es-
tablished topic in creative ways, or expanding an
idea into new areas. Only a tiny handful of new In-
ternet-only scholarly journals, called e-journals,
present peer-reviewed research studies (e.g., Soci-
ological Research Online, Current Research in So-
cial Psychology, and Journal of World Systems
Research). Eventually, the Internet format may re-

place print versions. But for now, 99 percent of
scholarly journals are available in print form and
iess than one-haif of ihese are also avariabic i a full
text version over the Internet, only for tome years,
and only then if a library pays for a special on-lhne
subscription service.

Once you locate a scholarly journal with re
search studies, you need to make sure that a par
ticular article presents the results of a study,
because the journal may have other types of arti
cles. It is easier to identify quantitative studies be
cause they usually have a methods or data section
and charts, statistical formulas, and tables of num
bers. Qualitative research articles are more difficult
to identify, and many students confuse them with
theoretical essays, literature review articles, idea
discussion essays, policy recommendations, book
reviews, and legal case analyses. To distinguish
among these types requires a grasp of the varetics
of research as well as experience in reading many
articles.

Your college library has & section for scholarly
journals and magazines, or, in some cases, they may
be mixed with books. Look at a map of library fa
cilitees or ask a librarian to find this scction, The
most recent issues, which look like magazines, are
often physicully separate in a “current periodicals”
section. This is done to store them temporarily and
make them available until the library receives ull the
issues of a volume. Most often, libraries bind all s
sues of a volume together as a book before adding
it to their permanent collection.

Scholarly journals from many different fields
are placed together with popular magazines, All are
periodicals, or serials in the jargon of hbrarians
Thus, you will find popular magazines (e.g., Jime,
Road and Track, Cosmopolitan, and Atlanii
Monthly) next to journals for astronomy, chemistry
mathematics, literature, and philosophy as well ax
sociology, psychology, social work, and education
Some fields have more scholarly journals than oth
ers. The “pure” academic fields usually have mor
than the “applied” or practical fields such ax mui

keting or social work. The journals are listed by titl
in 2 card catalog or a computerized catalog sy steim
Librarjes can provide you with a list of the period

icals to which they subscribe

L e o e ]
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Scholarly journals are published as rarely as
once a year or as frequently as weekly. Most appear
four fo wiv fimec a year For examnls Sacinlaoiia!
Quarierly appears four times a year. To assist in lo-
cating articles, scholars have a system for tracking
scholarly journals and the articles in them. Bach
issue is assigned a date, volume number, and issue
number. This information makes it easier to locate
an article. Such information—along with details
such as author, title, and page number—is cailed an
article’s citation and is used in bibliographies. When
a journal is first published, it begins with volume 1,
number 1, and continues increasing the numbers
thereafter. Although most journals follow a similar
system, there are enough exceptions that you have
to pay close attention to citation information. For
most journals, each volume is one year. If you see a
journal issue with volume 52, for example, it prob-
ably means that the journal has been in existence for
52 years. Most, but not all, journals begin their pub-
lishing cyele in January.

Most journals number pages by volume, not by
issue. The first issue of a volume usually begins with
page 1, and page numbering continues throughout
th2 entire voluma Foravample, the first page of vol-
ume 52, issue 4, inay be page 547. Most journals
have an index for each volume and a table of con-
tents for cach issue that lists the title, the author’s or
authors’ names, and the page on which the article
begins. Issues contain as few as 1 or 2 articles or as
many as 50. Most have 8 to 18 articles, which each
may be 5 to 50 pages long. The articles often have
abstracts, short summaries on the first page of the
article or grouped together at the beginning of the
1ss5ue.

Many libraries do not retain physical paper
copies of older journals. To save space and costs, they
retain onty microfilm versions. There are hundreds
of scholarly journals in mast academic fields, with
euch costing $75 to $2,500 per year. Only the large

Citation  Details of a scholarly publication’s location
that helps people to find It quickfy.

Abstrmct A tem with two meanings: a short sum-
mary of a schol icle that usually appears
at its bewyi ce tool for locating jour-

are

nal articles,

research libraries subscribe to all of them. You may
have to borrow a journal or photocopy of an article

no dicroant i
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service, a system by which libraries lend books or
miaterials to other libraries. Few libraries allow peo-
ple to check out recent issues of scholarly journals,
You shoulid plan to use these in the library. Some, not
all, scholarly journals are available via the Internet.

Once you find the periodicals section, wander
down the aisles and skim what is on the shelves. You
will see volumes containing many research reports.
Each title of a scholarly journal has a call number
like that of a regular library book. Libraries often
arrange them alphabetically by title. Because jour-
nals change titles, it may create confusion if the
Journal is shelved under its original title.

Scholarly journals differ by field and by type.
Most contain articles on research in an academic
tield. Thus, most m'éthematicsjoumals contain re-
ports on new mathematical studies or proofs, liter-
ature journals contain commentary and literary
criticism on works of literature, and scciology jour-
nals contain reports of sociological research, Some
Journals cover a broad field (e.g.. sociology, psy-

& ation, peliticel science) and contain
reports from the entire field. Others specialize in a
subfield (e.g., the family, criminology, early child-
hood education, comparative politics).

Citation Formats. An article’s citation is the key
to locating it. Suppose you want to read the study on
student cheating discussed in Chapter 2. This book’s
bibliography says the following:

McCabe, Donald L. (1992). The influence of
situational ethics on cheating among college
students. Sociological Inquiry, 62:365-374.

It tells you to go1o an issue of the scholarly journal
Sociological Inguiry published in 1992. The cita-
tion does not provide the issue or months, but it
gives the volume number (62) and the page num-
bers (365-374).

There are many ways to cite the literature. For-
mats for citing literature in the text itself vary, with
the internal citation tormat of using an author’s last
name and date of publication in parentheses being
very popuiar. The full citation appears in a separate
bibliography or reference section. There are many
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FIGURE 5.1 Different Reference Citations for a Joumnal Articie

The oldest journal of sociology in the United States, American Journal of Sociofogy, re-
ports on a study of virginity pledges by Peter Bearman and Hannah‘ Blickner. It. appear_ed
on pages 852 to 912 of the January 2001 issue (number 4) of the joumnal, which begins
counting issues in March. It was in volume 106, or the joumal’s 106th year. He.re are ways
to cite the article. Two very popular styles are those of American Sociological Review

(ASR) and American Psychological Association (APA).

ASR STYLE

Bearman, Peter and Hannah Buickner. 2001. “Promising the Future: Virginity Pledges and
First Intercourse.” American Journal of Sociology 106:859-912.

APA STYLE

Bearman, P, and Blickner, H. (2001). Promising the future: Virginity pledges and first
intercourse. American Journal of Sociology 106, 859-912.

OTHER STYLES

Bearmian, P, and H. Biickner. “Promising the Future: Virginity Pledges and First Intercourse,”

American Journal of Sociology 106 (2001), 859-912.

Bearman, Peter and Hannah Biickner, 2001.

“Promnising the furure: Virginity pledges and first intercourse.” Am. /. of Sociel, 105:859--

912.

Bearman, P. and Blciter, H. (2001). “Promising the Future: Virginity Pledges and First
wearcouss” Funorican Journelof Socivlogy 106 Uanueeyy: 859-212,

& et

Bearman, Petér and Hannah Bickner. 2001,

“Prornising the future: Virginity pledges and first intercourse.” American Journal of

Sociology 106 (4):859-912.

Bearman, P. and H. Biickner. (2001). "Promising the future: Virginity pledges and first in-
tercourse.” American Journal of Sociology 106, 859-912,

Peter Bearman and Hannah Biickner, “Promising the Future: Virginity Pledges and First Inter-
course,” American Journal of Saciology 106, no. 4 (2001): 859-912.

styles for full citations of journal articles, with
books and other types of works each having a sep-
arate style. When citing articles, it is best to check
with an instructor, journal, or other outlet for the de-
sired format. Almost all include the names of au-
thors, article title, journal name, and volume and
page numbers. Beyond these busic elements, there
is giest voriety. Some include the authors’ first
names, others use initials only. Some include all au-
thors; otheis give cnly the first one. Some include
information on the issue or month of publication;
others do not (see Figure 5.1).

Citation formats can get complex, Two major
reference tools on the topic in social science are
Chicago Manual of Style, which has nearly B0 pages
on bibliographies and reference formats, and Amer
ican Psychological Association Publication Man
ual, which devotes about 60 pages to the topi
In sociclogy, the American Sociological Review
style, with 2 pages of style instructions, Is widely
followed.

Boolks. Books communicate many types of infiy
mation, pmvukc {lm::phl‘ and entertain, There ki
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1any types of books: picture books, textbooks, short
tory boolis, novels, popular fiction or nonfiction, re-
igivus books, children’s books, and others. Gur con-
:ern here is with those books containing reports of
riginal research or collections of research articles,
-ibraries shelve these books and assign call num-
rers to them, as they do with other types of books.
rou can find citation information on them (e g, title,
uthor, publisher) in the library’s catalog system.
Itis not easy to distinguish a book that reports on
esearch from other books. You are more likely to find
uch books in a college or university library. Some
ublishers, such as university presses, specialize in
wblishing them. Nevertheless, there is no guaran-
zed method for identifying one without reading it.

Some types of social research are more likely
3 appear in book form than others. For example,
tudies by anthropologists and historians are more
kely to appear in book-length reports than are
10se of economists or psychologists. Yet, some an-
wopological and historical studies are reported in
rticles, and some economic and psychological
tudies appear as books. In education, social work,
aciology, and political science, the results of long,
Ginpiva studies tway appeal both in iwe o three ar-
cles and in book form. Studies that involve detailed
linical or ethnographic descriptions and complex
ieoretical or philosophical discussions usually ap-
ear as boaks. Finally, an author who wants to com-
wnjcate to scholarly peers and to the educated
ublic may write a book that bridges the scholarly,
>ademic style and a popular nonfiction style.

Locating original research articles in books can
2 difficult because there is no single source listing
iem. Three types of books contain collections of
ticles or research reports. The first is designed for
aching purposes. Such books, called readers, may
clude original research reports. Usually, articles
12 topic from scholarly journals are gathered and
lited to be ecasier for students to read and
wderstand.

IMie second type of collection is designed for
holars and may gather journal articles or may con-
in original research or theoretical essays op a spe-
fic topic. Some colleciions contain articles frem
urnals that are difficult to locate. They may in-
:de original research reports organized around 2

specialized topic. The table of contents lists the ti-
tles and authors. Libraries shelve these collections
with other books, and some library catalog systems
include article or chapter titles.

Finally, there are anpual research books that
contain reports on studies that are not found else-
where. These are hybrids between scholarly jour-
nals and collections of articles: They appear year
after year, with volume numbers for each year.
These volumes, such as the Review of Research in
Political Sociology and Comparative Social Re-
search, are shelved with books. Some annual books
specialize in literature reviews (e.g., Annual Review
of Seciology and Annual Review of Anthropology).
There is no comprehensive list of these books as
there is for scholarly journals. The only way some-
one new to an area can find out about them is by
spending a lot of time i the library or asking a re-
searcher who is already familiar with a topic area.

Citations or references to books are shorter
than article citations. They include the author’s
name, buok title, year and place of publication, and
publisher’s name,

Disseriatiens, All graduate students who receive
the Ph.D. degree are required to complete a work of
original research, which they write up as a disserta-
tion thesis. The dissertation is bound and shelved in
the library of the university that granted the Ph.D.
About half of ail dissertations are eventually pub-
lished as books or articles, Because dissertations re-
port on original research, they can be valuable
sources of information. Some students who receive
the master’s degree conduct original research and
write a master’s thesis, but fewer master’s theses in-
volve serious research, and they are much more dif-
ficult to locate than unpublished dissertations,
Specialized indexes list dissertations com-
pleted by students at accredited unijversities. For ex-
ample, Dissertation Abstracts International lists
dissertations with their authors, titles, and universi-
ties. This index is organized by topic and contains
an abstract of each dissertation. You car. horrow
meost dissertations via interlibrary loan from the
degree-granting university if the university permits
this. An alternative is to purchase a copy from a na-
tional dissertation microfiiny/photocopy center such
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as the one at the University of Michigan, Ann Arbor,
£ar U.S. universities. Some large research libraries
contain copies of dissertations irom other nbraries
if others have previously requested them.

Government Documents. Thefederal govern-
ment of the United States, the governments of other
nations, state or provincial-level governments, the
United Nations, and other international agencies
such as the World Bank, all sponsor studies and pub-
lish reports of the research. Many college and uni-
versity libraries have these documents in their
holdings, usually in a special “government docu-
ments” section. These reports are rarely found in the
catalog system. You must use specialized lists of
publications and indexes, usually with the help of a
librarian, to locate these reports. Most college and
university libraries hold only the most frequently
requested documents and reports.

Policy Reports and Presented Papers. A
researcher conducting a thorough review of the lit-
erature will examine these two sources, which are
difficult for all but the trained specialist tc obtain.
Kesearch institutes and policy centers (e.g., Brovk-
ings Institute, Institute for Research on Poverty,
Rand Corporation, etc.) publish papers and re-
ports. Some major research libraries purchase
these and shelve them with books. The only way
to be sure of what has been published is to write di-
rectly to the institute or center and request a list of
reports. _

Each year, the professional asscciations in aca-
demic fields (e.g., sociology, political science, psy-
chology) hold annual meetings. Thousands of
researchers assemble to give, listen to, or discuss
oral reports of recent research. Most of these oral
reports are available as written papers to those at-
tending the meeting. People who do not attend the
meetings but who are members of the association
receive a program of the meeting, listing each paper
1o be presented with its title, author, and author’s
place of employment. They can write directly to the
author and reguest a copy of the paper. Many, but
not all, of the papers are later published as articies.
The papers may be listed in indexes or abstract ser-
vices (to be discussed).

How to Conduct a Systematic
Literature Review

Define and Refine a Topic. Justas aresearcher
must plan and clearly define a topic and reseurch
question when beginning 4 research project, you
need to begin a literature review with a clearly de

fined, well-focused research question and a plan. A
good review topic should be as focused as a rescarc h
question. For example, “divorce™ or “crime” I8
much too broad. A more appropriate review topi
might be “the stability of families with stepchil

dren” or “economic inequality and crime rales
across nations.” If you conduct a context review o
aresearch project, it should be slighdy broader than
the specific research question being examined
Often, a researcher will not finalize a specific re

search question for a study until he or she has re

viewed the literature. The review usually helps bring
greater focus to the research question.

Design a Search. After choosing a focused re
search question for the review, the next step is 10
plan a search strategy. You must decide on the type
of review, its extensiveness, and the types of mal
rials to include. The key is to be careful, systermutic
and organized. Set parameters on your search: how
much time you will devote toit, how far back in time
you will look, the minimum number of rescarch re
ports you will examine, how many libraries you will
visit, and so forth.

Also, decide how to record the bibliographic
citatjon for each reference you find and how to take
notes (e.g., in a notebook, on 3 x 5 cards, in a com
puter file). Develop a schedule, because several vis
its are usually necessary. You should begin a file
folder or computer file in which you can place pos
sible sources and ideas for new sources, As the re
view proceeds, it should become more focused

Locate Research Reports. Locating research
reports depends on the type of report or “outlet” of
research being searched. As a general rule, you
should use multiple search strategies to counteruct
the limitations of a single search method

| e

Articles in Scholarly Journals. As discusse:
Her, most social research is published in scholarty
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Journals. There are dozens of journals, each con-
taining many articles, The task of searching for ar-
ticies can be formidabie. Luckily, speciaiized
publications and source tools make the task easier.

You may have used an index for general publi-
cations, such as Reader's Guide to Periodical Lit-
erature. Many academic fields have “abstracts” or
“indexes” for the scholarly literature (e.g.. Psycho-
logical Abstracts, Social Sciences Index, Sociolt w2
ical Abstracts, and Gerontological Abstracts), For
education-related topics, the Educational Resources
Information Center (ERIC) system is especially
valuable. There are over 100 such source tools. You
can usually find them in the reference section of a
library or available via computer access,

Source tools are updated on a regular basis
(monthly, six times a year, eic.) and allow a reader
to loak up articles by author name or subject. The
journals covered by the source tool are listed in it.
An index, such as the Social Sciences Index, lists
only the citation, whereas an abstract, such as Soci-
ological Absirects, lists the citation and has acopy
of the article’s abstract. Abstracts do not give you atl
the findings and details of a research project. Re-
iearchers use abstracts o screen arlicies for reje-
vance, then locate the more relevant articles,
Abstracts may also include papers presented at pro-
fessional meetings,

It may sound as though ail vou have to do is to
go find the source tool and look up a topic, Unfor-
tunately, things are more complicated than that, The
subjects or topics listed in the abstracts or indexes
are broad. The specific research question that inter-
€sts you may fit into several subject areas. You
should check each one. For example, for the topic
of illegal drugs in high schools, you might look up
these subjects: drug addiction, drug abuse, sub-
stance abuse, drug laws, illegal drugs, high schools,

and secandary schools. Many of the articles under
asubject area will not be relevant for your literature
review. Also, there is a 3-to 12-month time lag be-
tween the publication of an article and its anppear-
ance in the abstracts or indexes. Unless you are at a
major research library, the most useful article may
not be available in your library. You can obtaid it
only by using an interli

ibrary loan service, or it may

on language t

be in a forei

you do not read.

Meost research-oriented libraries subscribe to the
Social Science Ciation Index (SSCT) of the Institute
for daientiic intormation. 'This 1s a valuable resource
withinformation on over 1,400 journals. It is similar
to other indexes and shstracts, but it takes time to
learn how to use it. The SSCI comes in four books.
One is a source index, which provides compleie ci-
tation information on journal articles. The other three
books refer to articles in the source book. They are or
ganmized by subject, by university or research center
for which the rescarcher works, o by authors who
are cited in the reference sections of other articles

You can begin a SSCI search in one of three

ways: (1) with a subject (e.g., alcohol use among
children); (2) with a known research center (&g
the Center for Alcohol Studies at Rutgers, the State
University of New Jersey): or (3) with an earlier ar-
ticle (e.g., Kandel's “Dyug and Drinking Behavior
among Youth” in the 1980 Annual Review of Soci-
alogy). The first search directs you to the authors of
current research reports. The second search identi-
fies all authors from the same research center who
published articles. The third search directs you to
all citations included in earlier article’s reference
section. This fast type of search 1s important when
aresearcher wants to trace research that influenced
other research. Forexample, you find a 1980 article
relevant. The SSCI tells you all articles published
since 1980 that listed it in their reference sections.
Even if your library does not have the Social Sei-
ence Citation Index, a good search principle is to
examine the bibliography of articles to find addi-
tional articles or books on a topie,

Researchers organize computerized searches
in several ways—by author, by article title, by sub-
ject, orby keyword. A keyword is an important term
for a topie that is likely to be found in a title. You will
wantto use six to eight keywords in most computer-
based searches and consider several synonyms. The
computer’s searching method can vary and most
look for a keyword only in a title or zbstract. If you
choose o fow words or very narrow terms, you
will miss alot of relevant articles, I you choose too
many words or very broad terms, you will get a huge
number of irrelevant articles. The best way to learn
the appropriate breadth and number of keywords is
by trial and error,
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Inastudy I conducted on how college students
define sexual harassment (Neuman, 1992), 1 used
the following Keywords: sexuai Adarassment, sexual
assaull, harassment, gender equity, gender fairness,
and sex discrimination. Iater discovered a tew im-
portant studies that lacked any of these keywords in
their titles. [ also tried the keywords college stident
and rape, but got huge numbers of unrelated arti-
¢les that I could not even skim

There are numerous computer-assisted search
databases or systems. A person with a computer and
an Internet hookup can search some article index
collections, the catalogs of libraries, and other in-
formation sources around the globe if they are avail-
able on the Internet

All computerized searching methods share a
similar logic, but cach has its own method of oper-
ation to learn. In my study, I looked for sources in
the previous seven years and used five computer-
ized databases of scholarly hiterature: Social Sci-
ence Index, CARL (Colorado Area Research
Library), Sociofile, Social Science Citation Index,
and PsychlLit.

Often, the same articles will appear in multiple
scholarly literature databases, but cach database
may identify a few new articles not found in the oth-
ers. This points to a critical lesson: “Do not rely ex-
ciusively on computerized literature searches, on
abstracting services, [or] on the literature in a sin-
gle discipline, or on an arbitrarily defined time pe-
riod” (Bausell, 1994:24). For example, I discovered
several excellent sources not listed in any of the
computerized databases that had been published in
earlier years by studying the bibliographies of the
relevant articles.

The process in my study was fairly typical.
Based on my keyword search, [ quickly skimmed
or scanned the titles or abstracts of over 200 sources.
From these, [ selected about §0 articles, reports, and
books to read. I found about 49 of the 80 sources
valuable, and they appear in the bibliography of the
published article,

Scholarly Books. Finding scholarly books on a
subject can be difficult. The subject topics of library
catalog systems are usually incomplete and too
broad to be useful, Moreover, they list only books

that are in a particular library system, although you
may be able to search other libraries for interhibrary
loan boows. Librarics arganize boaks by call num
bers based on subject matter. Again, the subject mat
ter classifications may not reflect the subjecis ol
interest to you or all the subjects discussed in o
book. Librarians can help you locate books from
other libraries. For example, the Library of Con
gress National Union Catalog lists all books in the
U.S. Library of Congress. Librarians have access (o
sources that list books at other libraries, or you can
use the Internet. There is no surefire way to locate
relevant books. Use multiple search methods, in
cluding a look at journals that have book reviews
and the bibliographies of articles.

Dissertations. A publication called Dissertation
Abstracts International lists most dissertations. Like
the indexes and abstracts for journal articles, it o1

canizes dissertations by broad subject category,
;hC!r_ and date. Researchers look up all titles in the
subject areas that include a topic. Unfortunately
after you have located the dissertation title and ab
stract, you may find that obtaining a capy of it tuks

time and involves added costs.

Government Documents. The “government o

uments” sections of libraries contain specialized
lists of government documents. A useful index for
documents issued by the U.S. federal government ix
the Monthly Catalog of Government Documents

which is often available on computer. 1thas beenis

sued since 1885, but other supplemental sources
should be used for research into documents mors
than a decade old. The catalog has an annual index

and monthly issues have subject, title, and author
indexes. Indexes to Congressional Hearings, an

other useful source, lists committees and subjects
going back to the late 1930s. The Congressional
Record contains debate of the U.S. Congress with
synopses of bills, voting records, and changes in
bills. United States Staiutes lists each individual
U.S. federal law by year and subject. The Federal
Register; adaily publication of the U.5. government
contains all rules, regulations, and announcement

of federal agencies. It has hoth monthly and annual
indexes. There are other indexes that cover treaties
technical announcements, and so forth, Other
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covernments have similar lists. For example, the
British government's Government Publications
Jiidex tista govainhiidin yumiC&dOﬁS issucd dur mb a
year. Parliamentary Papers lists official social and
economic studies going back 200 years. It is usu-
ally best to rely on the expertise of librarians for as-
sistance in using these specialized indexes. The
topics used by index makers may not be the best

ones for your specific research question.

Policy Reports and Presented Papers. The most
difficult sources Lo locate are policy reports and pre

sented papers. They are listed in some bibliogra

phies of published studies; some are listed in the
abstracts or indexes. To locate these studies, try sev-
eral methods: Write to research centers and ask for
lists of publications, obtain lists of papers presented
at professional meetings, and so forth. Once you lo-
cate a research report, try writing to the relevant au-
thor or mstitute.

Evaluating Research Articles

After you locate published studies, you need to read
and evaluate them. At first, this is not easy, but it

gets paciarayes [imes U‘)rpnrnnanm—qlhn“_‘
£C i3 Senora. SUIC

help you l'(.dd and evaluate reports you find mcl lo-

cate models for writing your own research reports.
First, look at the title carefully. A good title is spe-
cific, indicates the nature of the research without de-
scribing the results, and avoids asking a yes or no
question. [t describes the topic, may mention one or
two major variables, and tells about the setting or
people being studied. An example of a good tille is
“Parental involvement in schooling and reduced dis-
cipline problems among junior high school students
in the Singapore.” A good title informs readers
about a study whereas a bad title either is vague or
overemphasizes technical details or jargon. The
same study could have been titled “A three-step cor-
relation analysis of factors that affect segmented be-
havioral anxiety reduction.”

Next read ihe abstract. A good abstract sum-
marizes critical information about a study. It gives
the study’s purpose, tells metheds used, and high-
lights major findings. It will avoid vague refeiences
to future implications. After an initial screening by
tile, a reader should be able to decide a report’s rel-

evance from a well-prepared abstract. In addition to

screening for relevance, a title and abstract prepare
o Aapail

e
QICPUi i utdddi.

the interesicd reader for cra

I recommend a two-stage screening process.
Use the title and abstract to determine initial rele-
vance. If it appears relevant, quickly scan the intro-
duction and conclusion sections to decide whether
it is a real “keeper” and worth investing in a slow,
careful reading of the entire article or picking out a
few details. Most likely, you will discover a few ar
ticles are very central to your purpose and many oth

ers with tangential relevance that are only worth
skimming (o locate one or two specific relevant de
tails. Exercise caution not to pull specific details oul
of context.

Three factors will influence the amount of time
and effort and overall payoif from reading a schol-
arly article. The time and effort are lower and re-
sults greater when (1) the article is of high quality
with a well-defined purpose, clear writing, and
smooth, logical organization; (2) the reader is
sharply focused on a particular research issue or
questzon and (3) the reader has a solid background
e theoretical issues, knows a great deal about

tive topic, and is familiar wi

T

cig i

e sub 1 multiple
research methodologies. A great deal depends on
reader preparation. A reader who can quickly “size
up” an article by recognizing the dimensions of a
study (see Chapter 2}, its use of theory (Chapter 3),
and the author’s approach to doing research (Chap-
ter 4) will find it less burdensome to read, evaluate,
and extract information from a scholarly article.
Also, be aware that authors write with different au-
diences in mind. They may target a narrow, highly
specialized sector of the scientific community. write
for a broad cross section of interested students and
scholars in one or more academic disciplines; or ad-
dress policymakers, issue advocates, and applied
professionals.

When you read a highly relevant article, begin
with the introduction section. The introduction sec-
tion has three purposes: (1) intreduce a broad topic
and show a transition to a specific research question
that is the primary focus of the study, (2) establish
the significance of the problem (in terms of ex-
panding knowledge, linking to past studics, or
addressing an applied concern), and (3) outline the
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theoretical framework and define major concepts
being used. Sometimes an article blends the intro-
duction with a context literature review; at other
times the literature review is a separate section,

A good hterature review is selective, compre-
henstve, critical, and current. By being selective, 1i
does not list everything ever written on a topic, but
picks the most relevant past studies. By being com-
prehensive, it includes past studies that are highly
relevant and does not omit any important ones,
More than merely recounting past studies, the re-
view should be critical-evaluative. This means 1t
comments on the details of some specific studies
and evaluates them as they relate to current study.
Because the writer does not know everything about
a study until it 1s done, a literature review prepared
before conducting a study must be line-tuned and
rewrnitten after the study 1s completed.

Literature reviews should include recent stud-
ics, those published in the past year. Depending on
its size and complexity, a review may distinguish
among theory, methods, {indings, and evaluation.
Forexample, one section may review theoretical is-
sues and dispultes, another cover the methods used
Lt prion siudics used, and anothcr sunmarize (ind-
ings, highlighting any gaps or inconsistencies. An
evaluation often serves to justify the importance of
conducting the current study.

Depending on the type of research study, a hy-
pothesis or methods section may follow the litera-
ture review. They outline what will be examined in
detail, inform readers of specific data sources or
methods of data collection, describe how variables
were measured and whether sampling was used, and
if so, details about it. These sections are usually
tightly written and packed with technical details.
They are often longer in quantitative than qualitative
studies.

After a methods section come the results or
findings. The results section is a descriptive essay.
If it is quantitative research, it needs to do more than
present a collection of statistical tables or coeffi-
cients and percentages. If it is qualitative research,
it should be more than a list of guotations or straight
description.

Each paragraph fiows sequentially, describing
results in 2 logical order determined by the author.

The organization ol data presentation usually be
gins simply, painting a broad scope, and then goes
mnto complexities and specitic findings. Data pre
sentation includes a strmghtforward discussion of
the central findings and notes their significance. In
quantitative research, it 18 not necessary (o discuss
every detail in a table or chart, but (o note major
findings and any unexpected or unusual findings
The author guides the reader through the data, point
ing out what 1s in the study, but lets the reader see
details for him or herself, In qualitative research, the
organization of data often “tells a story” or presents
a line of reasoning. Readers follow the author’s
story but are free to make inquiries of 1t

Some researchers combine a discussion section
with aresults section; others keep them separate. A
discussion section goes beyond straight description
to elaborating on the implications of results for past
findings, theory, or applied issucs. Implications and
interpretation take two forms: (1) implications for
the building of knowledge as outlined in the hitern
ture review, and (2) implications for the specific re
search question of this study, as well as what was
unexpected.

Researchers usually include methodological
limitations in the discussion. An author may state
how the specific measures, sampling, cases, loca
tion, or other factors restrict the generalizabulity of
findings or open up alternative explanations. Full
candor and openness are expected. An author should
show readers that he or she was self-critical and has
thought through the results and 1s aware of what is
in them. This is not the place to include new refer
ences, but terms, theories, or ideas (rom the intro
duction and literature review will be used

Last, read through the conclusion or summary
at the end. A good conclusion/summary reviews the
research problem, major findings, and significant
unexpected results. It also outlines future implica
tions and directions. It is sometimes useful o read
the introduction and skim the conclusion before
reading through the entire report step by step. Also
look for an appendix that may include additional
study details. You might also want to review the rel
erence or bibliography section. An article’s bibli
ography may give you some leads to related stucios
or theoretical statements.
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Reading and critically evaluating scholarly ar-
ticles improves with practice. Despite the peer-
review process and manuscript rejection rates, arti-
cles vary in quality and may contain ervors, sloppy
logic, or gaps. Beware that a tifle and introduction
may not mesh with specific details in the results sec-
tion. Authors do not always describe all the findings,
and a reader with a clearly focused purpose may no-
tice new details in the findings by carefully poring
over an article. For example, an author may not men-
tion important results evident in a statistical table or
chart or may place too much attention on minor or
marginal results. A careful reader will evaluate how

the study was done, how logically tight the parts of

an article fit together, and whether the major con-
clusions really flow from all the findings.

Taking MNotes

As you gather the relevant research literature, it is
easy to feel overwhelmed by the quantity of infor-
matien, so von need a system for taking rotes. The
old-fashivned approach was to write notes onto
index cards. You then shifted and sorted the note
lin y [P e o B ; = r\-«tl\ 25 you
luokn,d for connections among them or developed
an outline for a report or paper. This method still
warks. Today, however, most people use word-pro-
cessing software and gather photocopies or printed
versions of many articles.
As you discover sources, it is a good idea to
create two kinds of files for your note cards or com-
puter documents: a Source File and a Content File.

Record all the bibliographic information for each

source in the Source File, even though you may not
use some and later erase them. Do not forget any-
thing in a complete bibliographic citation, such as
a page number or the name of the second author;
you will regret it later. It is far easier to erase a
source you do not use than {o try to locate biblio-
graphic information later for a source you discover
that you need or from which you forgot one detail.

I recommend creating two kinds of Source
Files, or divide a master file into two parts: Have
File and Potential File. The Have File is for sources
that you have found and lor which you have already
taken content notes. The Potential File is for leads

and possible new sources that you have yet to track
down orread. You can add tc the Potential File any-
time you come across a new source or in the bibli-
ography of something you read. Toward the end of
writing a report, the Potential File will disappear
while the Have File will become your bibliography.
Your note cards or computer documents go into
the Content File. This file contains substantive in-
formation of interest from a source, usually its
major findings, details of methodology, definitions
of concepts, or interesting quotes. If you directly
quote from a source or want to take some specific
information from a source, you need to record the
specific page number(s) on which the quote ap-
pears. Link the files by putting key source informa-
tion, such as author and date, on each content file.

What to Record. Researchers have to decide
what to record about an article, book, or other
source. It is better to err in the direction of record-
ing too much rather than too little. In general, record
the hypotheses tested, how major concepls were
measured, the main findings, the basic design of the
research, the group or sample used, and ideas for
futare study (see Diguic 5.2). {ti5 wisc to cramine
the report’s bibliography and note sources that you
can add to your search.

Photocopying all relevant articles or reports
will save you time recording notes and will ensure
that you will have an entire report. Also. you can
make notes on the photocopy. There are several
warnings about this practice. First, photocopying
can be expensive for a large literature search. Sec-
ond,_he aware of and obey copyright laws. U.S.
copyright Ia\;:i‘permil photocopying for personal
research use. Third, remember to record or photo-
copy the entire article, including all citation infor-
mation. Fourth, organizing entire articles can be
cumbersome, especially if several different parts of
a single article are being used. Finally, unless you
highlight carefully or take good notes, you may
have to reread the entire articie later.

Organize Notes. After gathering a large num-
ber of references and notes, you need au organizing
scheme. One approach is to group studies or spe-
cific findings by skimming notes and creating a
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FIGURE 5.2 Example of Notes on an Article

FULL CITATION ON BIBLIOGRAPHY (SOURCE FILE)

Bearman, Peter, and Hannah Biicikner. 2001, “Promising the Future: Virginity Pledges
and First Intercourse.” American Journal of Sociology 106:859-912. Uanuary, issue
no. 4).

NOTE CARD (CONTENT FiLE)

Topics: Teen pregnancy & sexuality,
pledges/promises, virginity, first sexual
intercourse, S. Baptists, identity movement

Bearman and Blickner 2001

since 1993, the Southern Baptist Church sponsored a movement among teens whereby
the teens make a public pledge to remain virgins until marriage. Over 2.5 million teens
have made the pledge. This study examines whether the pledge affected the timing of
sexual intercourse and whether pledging teens differ from nonpledging teens. Critics
of the movement are uncomfortable with it because pledge supporters often reject sex
education, hold an overly romanticized view of marriage, and adhere to traditional gen-
der reles,

Eiveunthecic

A;’:;)lescents will engage in behavior that adults enjoy but that is forbidden to them
based on the amount of social controls that constrain opportunities to engage in for
bidden behavior. Teens in nontraditional families with greater freedom and less su-
pervision are more likely to engage in forbidden behavior (sex). Teens in traditional
families and who are closer to their parents will delay sexual activity. Teens closely tied
to “identity movements” outside the family will modify behavior based on norms the
movements teach.

Method ‘

Data are from a national health survey of U.S. teens in grades 7—12 who were in public
or private schools in 1994-1995. A total of 90,000 students in 141 schools completed
questionnaires, A second questionnaire was completed by 20,000 of the 90,000 stu
dents. The questionnaire asked about a pledge, importance of religion, and sexual ac-

tivity.

Findings

The stt?dy found a substantial delay in the timing of first intercourse among pledgers
Yet, the effect of pledging varies by the age of the teen. In addition, pledging only works
in some social contexts (i.e, where it is at least paraaily a social norm). Pledgers tend to
be more religious, less developed physically, and from more traditional social and fam-
ily backgrounds.
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nental map of how they fit together. Try several or-
ganizing scheines before settling on a final one. Or-
ganizing is a skill that improves with practice. For
example, place noles into piles representing com-
mon themes, or draw charts comparing what dif-
ferent reposts state about the same question, noting
agreements and disagreements.

In the process of organizing notes, you will find
that some references and notes do not fit and should
be discarded as irrelevant. Also, you may discover
gaps or areas and topics that are relevant but that
you did not examine. This necessitates return visits
to the library.

There are many organizing schemes. The best
one depends on the purpose of the review. A context
review implies organizing recent reports around a
specific research question. A historical review im-
piies organizing studies by major theme and by the
date of publication. An integrative review implies or-
ganizing studies around core common findings of a
field and the main hypotheses tested. A methodolog-
ical review implies organizing studies by the topic
and, within topic, by the design or method used. A
theoretical review implies organizing studies by the
theories and major thinkers being examined.

What Does a Good Review Look Like?

A literature review requires planning and clear writ-
ing, which requires a lot of rewriting. This step is
often merged with organizing notes. All the rules of
good wriling (e.g., clear organizational structure, an
introduction and conclusion, transitions between
sections, ete.) apply to writing a literature review.
Keep your purposes in mind when you write, and
communicate clearly and effectively.

An author should communicate a review’s pur-
pose to the reader by its organization. The wrong way
lo write a review is to list a series of research reports
with a summary of the findings of each. This fails to
communicate a sense of purpose. It reads as a set of
notes struiig together. Perhaps the reviewer got
sloppy and skipped over the important organizing
step in writing the review, The right way to write are-
view is to organize common findings or arguments
together. A well-accepted approach is to address the
most important ideas first, to logically link statements

or findings, and to note discrepancies or weaknesses
in the research (see Box 5.3 for an example).

Using the internet for Social Research

The Internet has revolutionized how social re-
searchers work. Only a decade ago, it was rarely
used; today, most social researchers use the Internet
regularly to help them review the literature, to com-
municate with other researchers, and to search for
other information sources. The Internet continyes
to expand and change at an explosive rate.

The Internet has been a mixed blessing for so-
cial research, but it has not proved to be the panacea
that some people first thought it might be. It pro-
vides new and important ways to find information,
but it remains one tool among others. It can quickly
make some specific pieces of information accessi-
ble. The Internet is best thought of as a supplement
rather than as a replacement for traditional library
research. There are “up” and “down” sides to using
the Internet for social research,

The Upside

1. The Internet is easy, fast, and cheap. It is widely
accessible and can be used from many locations.
This near-free resource allows people to find source
material from almost anywhere—Ilocal public li-

raries, homes, labs or classrooms, or anywhere a
computer is connected to the Internet system. Also,
the Internet does not close; it operates 24 hours a
day, 7 days a week. With minimal training, most
people can quickly perform searches and get infor-
mation on their computer screens that would have
required them to take a major trip to large research
libraries a few years ago. Searching a vast quantity
of information electronically is easier and faster
than a manual search, and the Internet greatly ex-
pands the amount and variety of source material.
More and more information (e.g., Statistical Ab-
stract of the United States) is available on the In-
ternet. In addition, once the information is located,
aresearcher can often store it electronically or print
it at a local site.

2. The Intsrnet has “links"” that provide additicnal
ways to find and connect to many other sources of
information. Many websites, home pages, and other

.
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EXAMPLE OF BAD REVIEW

Sexual harassment has many consequences. Adams,
Kottke, and Padagitt (1983) found that some women
students said they avoided taking a class or working
with certain professors because of the risk of harass-
ment. They also found that men and women students
reacted differently. Their research was a survey of
1,000 men and women graduate and undergraduate
students. Benson and Thomson's study in Sociaf
Problems (1982) lists many problems created by sex-
ual harassment. In their excellent book, The Lecher-
ous Professor, Dziech and Weiner (1990) give a long
list of difficulties that victims have suffered.
Researchers study the topic in different ways.
Hunter and McClelland (1991) conducted a study of
undergraduates at a small liberal arts college. They
had a sample of 300 students and students were given
multiple vignettes that varied by the reaction of the
victim and the situation. Jaschik and Fretz (1991)
showed 90 women students at a mideastern univer-
sity a videotape with a classic example of sexual ha-
rassment by a teaching assistant. Before it was labeled
as sexual harassment, few women cailed it that. When
asked whether it was sexual harassment, 98 percent
agreed. Weber-Burdin and Rossi (1982) replicated a
previous study on sexual harassment, only they used
students at the University of Massachusetts, They had
59 students rate 40 hypothetical situations. Reilley,
Carpenter, Dull, and Bartlett (1982) conducted a study
of 250 female and 150 male undergraduates at the
University of California at Santa Barbara. They also
had a sample of 52 faculty. Both samples completed
a questionnaire in which respondents were presented
vignettes of sexual-harassing situations that they were
to rate. Popovich et al. (1986) created a nite-item scale
of sexual harassment. They studied 209 undergradu-

Internet resource pages have “hot links” that can call
up information from reluted sites or sources simply
by clicking on the link indicator (usually a button or
2 highlighted word or phrase). This connects people
to more information and provides “instant™ access
to cross-referenced material. Links make embed-
ding one source within a network of related sources
easy.

ates at a medium-sized university in groups of 15 to
25. They found disagreement and confusion amoig
students.

EXAMPLE OF BETTER REVIEW

The victims of sexual harassment suffer a range of
consequences, from lowered self-esteemn and loss of
self-confidence to withdrawal from social interaction
changed career goals, and depression (Adams,
Kottke, and Padgitt, 1983; Benson and Thomson,
1982; Dziech and Weiner, 1990). For example,
Adams, Kottke, and Padgitt (1983) noted that 13 per

cent of women students said they avoided taking a
class or working with certain professors because of
the risk of harassment.

Research into campus sexual harassment has
taken several approaches. In addition to survey re
search, many have experimented with vignettes o
presented hypathetical scenarios (Munter and M
Clelland, 1991; Jaschik and Fretz, 1991 Fopovich et
al,, 1986; Reilley, Carpenter, Dull, and Bartlett, 1902,
Rossi and Anderson, 1982; Valentine-French and
Radtke, 1989; Weber-Burdin and Rossi, 1982). Vi
tim verbal responses and situational factars X
to affect whether observers label a behavior as ha
rassment. There is confusion over the application of
a sexual harassment label for inappropriate behav
ior, For example, Jaschik and Fretz (1991) found that
only 3 percent of the women students shown a
videotape with a classic example of sexual harass
ment by a teaching assistant initially labeled it as sex
val harassment. Instead, they called it “sexist,
“rude,” “unprofessional,” or “demeaning.” When
asked whether it was sexual harassment, 98 percent
agreed. Roscoe et al. (1987) reported similar labeling
difficuities.

S

3. The Internet speeds the flow of information
around the globe and has a “democratuzing” effect
It provides rapid transmission of information (¢ g,

text, news, data, and photos) across long distances
and international borders. Instead of wanting a week
for a report or having to send off for a foreign pub
lication and wait for a month, the information s
often available in seconds at no cost. There are




L PART OME / FOUNDATIONS

ox 5‘4 _k

The rapid diffusion of Internet access and increased
reliance on the Internet for information has provided
many benefits. The Internet is unregulated, so almost
anyone can create a website saying almost anything.
In 2000, over 60 million U.S, residents went on-line
in search of health information. Among those who
use the Internet, more than 70 percent report the
health informaticn they find will influence a decision
about treatiment. A study Berland et al,, 2001) on
health information available on the Internet found
that health information is often incomplete or inac-
curate. The researchers used 10 English and 4 Span-
ish search engines looking for 4 search terms: breast
cancer, childhood asthma, depression, and obesity.

SO DHEN TR AR MRS R £ F 20 T

They found that less than one-fourth of the linked
background information on health web pages pro-
vided valid, relevant information.

Thirty-four physicians evaluated the quality of 25
health websites. They concluded that less than one-
half more than minimally covered a topic and were
completely accurate. The researchers found that,
more than half the time, information in one part of a
site contradicted information elsewhere on the same
site and same topic. They also found wide variation
in whether the site provided full source documenta-
tion. On average, only 65 percent of the site provided
accurate documentation of the author and date of its
sources.

virtually no restrictions on who can put material on
the Internet or what appears on it, so many people
who had difficulty publishing or disseminating ma-
terials can now do so with sase. Because of its
openness, the Internet reinforces the norm of
universalism.

4. The inicrnet is the provider of a very wide
range of information sources, some in formats that
are more dynamic and interesiing. It can send and
be a resource for more than straight black-and-white
text, as in traditional academic journals and sources.
It transmits information in the form of bright col-
ors, graphics, “action” images, audio (e.g., music,
voices, sounds), photos, and even video clips. Au-
thors and other creators of information can be cre-
ative in their presentations.

The Downside.,

1. There is no quality control over what gets on
the Internel. Unlike standard academic publications,
there is no peer-review process or any review. Any-
one can put almost anything on a website. It may be
poor quality, undocumented, highly biased, totally
made up, or plain fraudulent, There is a lot of real
“trash” out there! Once a person finds material, the
real work is to distinguish the “trash™ from valid in-
formation. One needs to treat a web page with the
same caution that one applies to a paper flyer some-
one hands out on the street; it could contain the dri-

vel of a “nut” or be reall)}' valuable information. A
less serious problem is that the “glitz” of bright col-
ors, music, or moving images found in sites can dis-
tract unsophisticated users. The “glitz” may attract
them more than serious content, and they may con-
fuse glitz for high-caliber information. The Internet
is better designed for o quick ook and short atten-
tion spans rather than the slow, deliberative, careful
reading and study of content (see Box 5.4),

2. Many excellent sources and some of the most
important resource materials (research studies and
data) for social research are nor available on the In-
ternet (e.g.. Sociofile, GSS datafiles, and recent jour-
nal articles). Much information is available only
through special subscription services that can be ex-
pensive. Contrary to popular belief, the Internet has
not made all information free and accessible to
everyone. Often, what is free is limited, and fuller
information is available only to those who pay. In
fact, because some libraries redirected funds to buy
computers for the Internet and cut the purchases for
books and paper copies of documents, the Internet’s
overall impact may have actually reduced what is
available for some nsers,

3. Finding sources on the Internet can be very dif-
ficult and time consuming. it is not easy to locate
specific source materials. Also, different “search en-
gines” can produce very different results. It is wise
to use multiple search engines because they work
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differently. Most search engines simply look for
specific words in a short description of the web
page. This description may not reveal the tull con-
tent of the source, just as a title does not fully tell
what a book or article is about. In addition, search
engines often come up with tens of thousands of
sources, far too many for anyone to examine. The
ones at the “top” may be there because they were
recently added to the Internet or because their short
description had several versions of the search word.
The “best” or most relevant source might be buried
as the 150th item found in a search. Also, one must
often wade through a lot of commercials and ad-
vertisements to locate “real” information.

4, Internet sources can be “unstable” and difficult
to document. After one conducts a search on the In-
ternet and locates web pages with information, it is
important to note the specific “address” (usually it
starts http://) where it resides. This address refers to
an electronic file sitting in a computer somewhere.
If the computer file is moved, it may not be at the
same address two weeks later. Unlike a journal ar-
ticle that will be stored on a shelf or on microfiche
in hundreds of libraries for many decades to come
and avaiiabie for anyone 10 read, web pages can
quickly vanish. This means it may not be possible
to check someone’s web references easity, verify a
quote in a document, or go back to original materi-
als and read them for ideas or to build on them. Also,
it is easy to copy, modify, or distort, then reproduce
copies of a source. For example, a person could alter
a text passage or a photo image and then create a
new web page to disseminate the false information.
This raises issues about copyright protection and
the authenticity of source material.

Understanding the Internet, its jargon and how
to identify a worthwhile site takes time and prac-
tice. There are few rules for Jocating the best sites
on the Internet—ones that have useful and truthful
information. Sources that originate at universities,
research institutes, or government agencies usually
are more trustworthy for research purposes than
ones that are individual hoine pages of unspecified

origin or location, or that a commercial organiza-
tion or a political/social issue advocacy group spon-

sors. In addition to moving or disappearing, many

web pages or sources fail to provide complete in
formation to make citation easy. Better sources pro
vide fuiler or more complete information about
author, date, Jocation, and so on.

ETHICS IN.SOCIAL RESEARCH

We now turn from reviewing the literature to a se
ond major concern one needs to address before de
signing a study. Research has an ethical-moral
dimension, although as you saw in Chapter 4, dif
ferent approaches to science address each concen
somewhat differently. All approaches recognize an
ethical dimension to research. It is difficult to ap
preciate the ethical dilemmas that researchers face
until one is doing research, but waiting until the
middle of doing a study is too late. Researchers need
to prepare themselves and consider ethical concerns
as they design a study so that sound ethical practice
is built in to the study design.

Codes of ethics and other researchers provide
guidance, but ethical conduct ultimately depends on
the individual researcher. The rescarcher has o
moral and professional obligation to be ethical, even

when regearch subiects are unawgre of or upeon
cerned about ethics. Indeed, many subjects are I
concerned about protecting their privacy and other
rights than are researchers.*

The ethical issues are the concemns, dilemmas,
and conflicts that arise over the proper way (o con
duct research. Ethics define what is or is not Tegiti
mate to do, or what “moral” research procedure
involves. There are few ethical absolutes. Although
there are few fixed rules, there are agreed-on prin
ciples. These principles may conflict in practice
Many ethical issues involve a balance between two
values: the pursuit of scientific knowledge and the
rights of those being studied or of others in society
Potential benefits—such as advancing the under
standing of social life, improving decision making,
or helping research participants—must be welighed
against potential costs—such as a loss of dignity
self-esteem, privacy, or democratic freedams

The standards for ethical research are stricter
than those in many other areas (e.g., collection agen
cies, police departments, advertisers, ele. ). Profes

sional social research requires both knowledge of
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proper research techniques (e.g., sampling) and sen-
sitivity to ethical concerns in research. This is not
easy.

The Individual Reseaicher

Ethics begin and end with you. the researcher. A re-
searcher’s personal moral code is the best defense
against unethical behavior. Before, during, and after
conducting a study, a researcher has opportunities
to, and should, reflect on research actions and con-
sult his or her conscience. Ethical research depends
on the integrity of the individual rescarcher and his
or her values. “If values are to be taken seriously,
they cannot be expressed and luid aside but must in-
stead be guides to actions for the sociologist. They
determine who will be investigated, for what pur-
pose and in whose service” (Sagarin, 1973:63),

Why Be Ethical?

Given that most people who conduet social research
are genuinely concerned about others, why would a
researcher act in an ethically frresponsible manner?
Outside of tie rare cisturped mdvidual, most un-
ethical behavior results from a lack of awareness and
pressures on researchers to take ethical shortcuts,
Researchers face pressures to build a career, publish,
advance knowledge, gain prestige, impress family
and friends, hold on to a joh, and so forth. Ethical re-
search takes longer to complete, costs more money,
is more complicated, and is more likely to be termi-
nated before completion. Moreover, written ethical
standards are in the form of vague principles. There
are many places where it is possible to act unethi-
cally, and the odds of getting caught are small.
There are few rewards available for ethical re-
search. The unethical researcher, if caught, faces

Scientific misconduct When someone engages in
research fraud, plagiarism, or other unetsical conduct
that significanfly deviatzs fiom the accepted practices
for conducting and reporting research established by
the scientific community: :

Research fraud A type of unethicai behavior in
which a researcher fakes or creates {aise data, or falsely
teports on the research procadure.

public humiliation, a ruined career, and possible
legal action, but the ethical researcher wins n
praise. Ethical behavior arises from a sensitivity to
ethical concerns that researchers internalize during
their professional training, from a professiona} role,
and from personal contact with other researchers,
Moreover, the norms of the scientific community
reinforce ethical behavior with an emphasis on hon-
esty and openness, Researchers who are oriented to-
ward their professional role, who are committed to
the scientific ethos, and who interact regularly with
other researchers are likely to act ethically.

Scientific Misconduct. The research commu-
nity and agencies that fund research oppose uneth-
ical behavior called scientific misconduct, which

includes research fraud and plagiarism. Scientific |

misconduct occurs when a researcher falsifies or
distorts the data or the methods of data collection,

or plagiarizes the work of others. It also includes |

significant departures from the generally accepted
practices of the scientific community for doing or
reporting on research. Research institutes and uni-
versities have policies and procedures to detect mis-
conduct, report 1t to the scientific community and
funding agencies, and penalize researchers who en-
gage in it (e.g, through a pay cut or loss of job).

Research fraud occurs when a researcher
fakes or invents data that were not really collected,
or falsely reports how research was conducted.
Though rare, it is treated very seriously. The most
famous case of fraud was that of Sir Cyril Burt, the
father of British educational psychology. Burt died
in 1971 as an esteemed researcher who was famous
for his studies with twins that showed a genetic basis
of intelligence. In 1976, it was discovered that he
had falsified data and the names of coauthors. Un-
fortunately, the scientific community had been mis-
led for nearly 30 years.

Plagiarism is fraud that occurs when a re-
searcher steals the ideas or writings of another or
uses them without citing the source. A special type
of plagiarism is stealing the work of another re-
searcher, an assistant, or a student, and misrepre-
senting it as one’s own. These are serious breachies
of ethical standards.® Plagiarism is discussed fur-
ther in Chapter 16.

o,

Unethical but Legal. Behavior may be unethi-
cal but net break the jaw. The distinction between
legal and ethical behavior is illustrated in a plagia-
rism case. The American Sociological Association
documented that a 1988 book without footnotes by
a dean from Eastern New Mexico University con-
tained large sections of a 1978 dissertation written
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ETHICAL
LEGAL Yes No
Yes Moral ared Legal | Legal but lmmoral
No lllegal but Moral Immaoral and llegal
FIGURE 5.3 Typology of Legal and Moral

by a sociology professor at Tufts University. The
copying was not illegal; it did not violate copyright
law because the sociologist’s dissertation did not
have a copyright filed with the U.S. government.
Nevertheless, it was clearly unerhical according to
standards of professional behavior.” (See Figure 5.3
for relations between legal and moral actions.)

Power

The relationship between the researcher and subjects
oremployee-assistants involves power and trust. The
experimenter, survey director, or research investiga-
tor has power relative to subjects or assistants. The
power is legitimated by credentials, expertise, train-
ing, and the role of science in modem society. Some
ethical issues involve an abuse of power and trust.

The researcher’s authority to conduct research,
granted by professional communities and the larger
society, is accompanied by a responstbility to guide,
protect, and oversee the interests of the people being
studied. For example, a physician was discovered
to have conducted experimental gynecological
surgery on 33 women without their permission. The
women had trusted the doctor, but he had abused the
trust that the women, the professional community,
and society placed in him.?

The researcher seeking ethical guidance is not
alone. He or she can turn to a number of resources:
professional colleagues, ethical advisory commit-
tees, institutional review boards or human subjects
committees at a college or institution, codes of
ethics from professional associations, and writings
on ethics in research.

thical Issues Involving
Research Participants

Have you everbeen a participant in a research study?
If so, how were you treated? More attention is fo-

Actions in Social Research

cused on the possible negative effects of research o
those being studied than any other ethical 1nsue, b
ginning with concerns about biomedical resenr |
Ethical research requires balancing the value of adl
vancing knowledge against the value of noninterfes
ence in the lives of others. Giving research subject
absolute nghts of noninterference could make em
pirical research impossible, but giving icsearches
absolute rights of inquiry could nullify participant
basic human rights. The moral question becom
When, if ever, are researchers justified in risking
physical harm or injury to those being studied, cau
ing them great embarrassment. or frightening theim

The law and codes of ethics recognize son
clear prohibitions: Never cause unnecessary of I
reversible harm to subjects; secure prior voluntan
consent when possible; and never unnecessarily hu
miliate, degrade, or release harmful informatios
about specific individuals that was collected for 1«
search purposes. These are minimal standards an
are subject to interpretation (e.g., what does wnie
essary mean in a specific situation?)

Qrigins of Research Participant Protection
Concern over the treatment of research participant
arose after the revelation of gross violations of busi
human rights in the name of science. The most no
torious violations were “medical experiments” con
ducted on Jews and others in Nazi Germany. [
these experiments, terrible lortures were commil
ted. For example, people were placed in freezing
water to sce how long it took them te die, people

were purposely starved (o death, and limbs wers
severed from children and transplanted onto othes

| Such human rights violations do not occur onl
in Germany, nor did they happen only long nge
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ynbol of unethical research is the Tuskegee
Syphilis Study, also known as Bad Blood. Untl the
1970s, when newsnaper report cansed a ceandal to
erupt, the U.S. Public Health Service sponsored a
study in which poor, uneducated African American
men in Alabama suffered and died of untreated
syphilis, while researchers studied the severe phys
ical disabilities that appear in advanced stages of the
disease. The study began in 1929, before penicillin
was available to treat the disease, but 1t continued
long after treatment was available. Despite their un
ethical treatment of the subjects, the researchers
were able to publish their results for 40 years. The
study ended in 1972, but the president of the United
States did not admit wrongdoing and formally apol-
ogize to the participant-vicims until 1997 19
Unfortunately, the Bad Blood scandal is not
unique. During the Cold War era, the U5, povern-
ment periodically compromised ethical research
principles for military and political goals. In 1995,
reports revealed that the government authorized in-
jecting unknowing people with radioactive material
in the late 1940s. Tn the 1950s, the government
warned Eastman Kodak and other film manufac-
mrereshont nuetear fallout from: atomic tests to pre-
vent fogged film, but it did not warn nearby citizens
of health hazards, In the 1960s, the U.S. army gave
unsuspecting soldiers LSD (a hallucinogenic drug),
causing serious trauma. Today, these are widely rec-
ognized to be violations of two fundamental ethical
principles: avoid physical harm and get informed
consent.!!

Physical Harm, Psychological Abuse, and
Legal Jeopardy. Social rescarch can harm a re-
search participant in several ways: physical harm,
psychological harm, legal harm, and harm to a per-
son’s career or income. Physical harm is rare, even
in biomedical research, in which the intervention is
much greater; 310 5 percent of studies involved any
person who suffered any harm. Different types of
harm are more likely in different types of research
(e.g.. in experiments versus field research). Re-
searchers need to be aware of all types of harm and
minimize them at all times. !

Physical Harm. A straightforward ethical princi-
ple is that researchers should not cause physical

harm. An ethical researcher anticipates visks before
beginning rese: mh including basic safety concerns

iy .l‘.l...l .
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wreens out high-risk subjects (those with heart con-
ditions, mental breakdown, or seizures) if stress is
mvolved and anticipates the danger of injury or phys-
ical attacks on research participants or assistants.
I'he researcher accepts moral and legal responsibil-
ity for injury due to participation in research and ter-
minates a project immediately if he or she can no
longer guarantee the physical safety of the people
involved (see the Zimbardo study in Box 5.5).

Psychological Abuse, Stress, or Loss of Self-
Esteem. The risk of physical harm is rare, but
researchers may place people in stressful, embar-
rassing, anxiety-producing, or unpleasant situa-
tions. Researchers learn about how people respond
in real-life, highly anxiety-producing situations by
placing subjects in realistic situations of psycho-
logical discomfort or stress, Is it unethical to cause
discomfort? The ethics of the famous Milgram obe-
dience study are still debated (see Box 5.5). Some
say that the precautions taken and the knowledge
gained outweighed the stress and potential psycho-
logical harm that subjects experienced. Others be-
lieve that the extreme stress and the risk of
permanent harm were too great.

Sociul researchers have created high levels of
anxiety or discomfort: exposing participants to
gruesome photos; falsely telling male students that
they have strongly feminine personality traits;
falsely telling students that they have failed; creat-
ing a situation of high fear (e.g., smoke entering a
room in which the door is locked); asking partici-
pants to harm others; placing people in a situation
in which they face social pressure to deny their con-
victions; and having participants lie, cheat, or
steal.!3 Researchers who study helping behavior
often place participants in emergency situations to
see whether they will lend assistance. For example,
Piliavin and associates (1969) studied helping be-
havior in subways by fuking somecne’s collapse
onto the floor. In the field experiment, the riders in
the subway car were unaware of the experiment ard
did not volunteer to participate in it.

A sensitive researcher is also aware of harm to
a person’s self-esteem. For example. Walster (1963)
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Stanley Milgram's obedience study (Milgram, 1963,
1965, 1974) attempted to discover how the herrors
of the Holoczust under the Nazis could have oc-
curred by examining the strength of social pressure
to obey authority. After signing “informed consent
forms,” subjects were assigned, in rigged random se-
lection, to be a "teacher” while a confederate was the
“pupil.” The teacher was to test the pupil's memory
of word fists and increase the electric shock level if
the pupil made mistakes. The pupil was located in a
nearby room, so the teacher could hear but not see
the pupil. The shock apparatus was clearly labeled
with increasing voltage. As the pupil made mistakes
and the teacher tumed switches, she or he also made
noises as if in severe pain. The researcher was present
and made comments such as “You must go on” to
the teacher. Milgram reported, “Subjects were ob-
served to sweat, tremble, stutter, bite their lips, groan
and dig their fingernails into their flesh. These were
characteristic rather than excéptional responses to
the experiment” (Milgram, 1963:375). The percent-
age of subjects who would shock to dangerous lev-
els was dramatically higher than expected. Ethical
concerns arose over the use of deception and the ex-
crerne ernotional siress experienced by subjects.
In Laud Humphreys's (Humphreys, 1975} tea-
room (rade study (a study of maie homosexual en-
counters in public restrooms), about 100 men were
observed engaging in sexual acts as Humphreys
pretended to be a “watchqueen” (a voyeur and
lockout). Subjects were followed to their cars, and
their license numbers were secretly recorded.
Names and addresses were obtained from police
registers when Humphreys posed as a market re-
searcher. One year later, in disguise, Humphreys

IR BRI

used a deceptive story about a health survey to in
terview the subjects in their homes, Humphreys
was careful to keep names in safety deposit boxes
and identifiers with subject names were burned. He
significantly advanced knowledge of homosexuals
who frequent “tearooms” and overturned previous
false beliefs about them. There has been contro
versy over the study: The subjects never consented
deception was used; and the names could have
been used to blackmail subjects, to end marriages
or to initiate criminal prosecution,

in the Zimbardo prison experiment (Zimbardo
1972, 1973; Zimbardo et al, 1973, 1974), male stu
dents were divided into two role playing groups
guards and prisoners. Before the experiment, valun
teer students were given personality tests, and only
those in the "normal” range were chosen. Voluntesis
signed up for two weeks, and prisoners were told that
they would be under surveillance and would have
some civil rights suspended, but that no physical
abuse was allowed. In a simulated prison in the base
ment of a Stanford University building, prisoneis
were deindividualized (dressed in standard unifors
and called only by their numbers) and guards weie
militarized (with uniforms, nightsticks, and reflective
sunglasses). Guards were told to maintain a reason
able degree of order and served B8-hour shifts, while
prisofiers were locked up 24 hours per day. Unex
pectedly, the volunteers became too caught up In
their roles. Prisoners became passive and disorga
nized, while guards became aggressive, arbitrary
and dehumanizing. By the sixth day, Zimbardo called
off the experiment for ethical reasons. The nisk of per
manent psychalogical harm, and even physical harm
was too great.

e ————————— -

wanted to see whether changes in feelings of female
self-worth affect romantic liking. In her experiment,
undergraduate women were given personality tests
followed by phony feedback. Some were told that
they lacked imagination and creativity. Next, a
handsome male graduate student who pretended to
be another research participant struck up a con-
versation with the women. The student acted very
interested in one woman and asked her out for a din-
ner date. The researcher wanted to measure the

woman's romantic attraction to the male. After the
experiment, the woman was told of the honx ther
was no date and the man was not interestzd in hes
Although the participants were debriefed, they sl
fered a loss of self-esteem and possible psycholog
ica! harm.!

Only experienced researchers who take
cautions before inducing anxiety or discomfor
should consider conducting experiments that induc
significant stress or anxiety. They should consull
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il oihrers who have conducted similar studies and
mezntal health professionals when planning the

studysecroenout high-msk populations {c.g., thosc
with emotional problems or a weak heart), and
arrange for emergency interventions or lermination
of the research if dangerous situations arise. Re-
searchers should always get informed consent (to
be discussed) before the research and debrief sub-
jects immediately afterward.

Researchers should never create unnecessary
stress, beyond the minimal amount needed (o cre
ate the desired effect, or stress that has no direct, le-
gitimate research purpose. Knowing the minimal
amount comes with experience. It is better to begin
with too little stress, risking finding no effect, than
to create too much. If the level of stress could have
long-term effects, the researcher should follow up
and offer free psychological counseling.

Research that creates stress and anxiety also
carries the danger that experimenters will develop
acallous or manipulative attifude toward others. Re-
searchers report guilt and regrets after conducting
experiments that caused psychological harm to sub-
jects. Experiments that place subjects in anxiety-
producing situations may prod:

ce discomfort for

the ethical researcher,
N’.’/

Legal Harm. A researcher is responsible for pro-
tecting research participants from increased risk of
arrest. If participation in research increases the risk
of arrest, individuals will distrust researchers and
be unwilling to participate in future research. Re-
searchers may be able to secure clearance from law
enforcement authorities before conducting certain
types of research. For example, the U.S. Department
of Justice provides writlen waivers for researchers
studying criminal behavior.

Potential legal harmn is one criticism of the 1975
“tearoom trade” study by Humphreys (see Box 5.5).
In the New Jersey Negative Income Tax Experi-
ment, those participating in the experiment received
income supplements, but no explicit provision was
mude for monitoring whether they also received
welfare checks. A local prosecuting attorney r2-
quusmd data on participants to identify “welfare
cheats.” In other words, subjects were at legal risk

because they had participated in the experiment,
Eventually, the conflict was resolved, but it illus-
raics wial rescaichicns shouid be aware ol puicniiul
legal problems.

A related ethical issue arises when aresearcher
learns of illegal activity when collecting data. A re-
searcher must weigh the value of protecting the
researcher-subject relationship and the benefits to
future researchers against potential harm to inno-
cent people. A researcher bears the cost of his or her
judgment. For example, in his field research on po
lice, Van Maanen (1982:114-115) reported seeing
police beat people and witnessing illegal acts and
irregular procedures, but sad, “On and following
these troublesome incidents . . . 1 followed police
custom: [ kept my mouth shut.”

Field researchers often face difficult ethical de
cisions. For example, when studying a mental in-
stitution, Taylor (1987) discovered the mistreatment
and abuse of inmates by the staff. He had two
choices: Abandon the study and call for an investi-
gation, or keep quiet and continue with the study for
several months, publicize the findings afterwar:
and then advocate an end to abuse. After we whmg
the situaiion, he foliowed the latter course and is
now an activist for the rights of mental institution
inmates.

A similar ethical dilemma is illustrated by the
case of a New York restaurant fire that was compli-
cated by the issue of confidertiality, A sociology
graduate student was conducting a participant ob-
servation study of waiters. During the research pro-
Ject, the field site, a restaurant, burned down, and
arson was suspected. Local legal authorities re-
quested the field notes and wanted to interrogate the
researcher about activity in the restaurant. The re-
searcher faced a dilemma: He could cooperate with
the investigation and violate the trust, confidential-
ity, and integrity of ethical research, or he could up-
hold confidentiality and protect his subjects but face
contempt of court and ebstruction of justice penal-
ties, including fines and jail. He wanted to behave
ethically but he also wanted to stay out of jail. After
years of legal battles, the situation was resolved with
limited cooperation by the researcher and a judicial
ruling upholding the confidentiality of field notes.
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Nevertheless, the issue took years to resolve, and
the researcher bore substantial financial and per-
sonal costs.

Observing illegal behavior may be central to a
research project. A researcher who covertly ob-
serves and records illegal behavior and then sup
phes information to law enforcement authorities,
violates ethical standards regarding research pas
ticipants and undermines future research. Yet, a re
searcher who fails to report allegal behavior
indirectly permits criminal behavior and could be
charged as anvaceessory to acrime. [s the researcher

nprofe ional seeking knowledge or a freelance

)
dercover informant

Other Harm to Participants. Research particl
pants may face other types of harm, For example, a
survey interview may create anxiety and discom
fort among pe up|~‘ who are asked to recall unplea
ant events. The ethical researcher s sensitive (o any
harm to participants, considers possible precau
tions, and weighs potential harm agaimst potential
henefits. Another risk of harm to subjects 1s that of
anegative effect on their careers or incomes. For ex
ample, a researcher conducts a survey of L'Illpl(‘l)-‘&.‘Lj\
and concludes that the supervisor s pertormance 15
poor. As a consequence, the supervisor loses her job.
Or a researcher studies welfare recipients. As a con-
sequence, the recipients lose théir health insurance
and their quality of life declines. What is the re-
searcher’s responsibility? The ethical researcher
considers the consequences of research for those
being studied. But there is no fixed answer to such
questions. A researcher must evaluate each case,
weigh potential harm against potential benefits, and
bear the responsibility for the decision.

Deception. Hasanyone ever told you a half-truth
or lie to get you to do something? How did you feel
about it? Social researchers follow the ethical prin-
ciple of voluntary consent: Never force anyone to
participate in research, and do net lie unless it is re-
guired for legitimate research reasons. The people
who pariicipate in social research should explicitly
agree to participate. The right of a person not to gar-
ticipate becomes a critical issue whenever the re-

searcher uses deception, disguises the resear h, or
uses covert research methods, '

Sacial researchers sometimes deceive or lie to
participants in field and experimental research. A
researcher might misrepresent his or her actions o
true intentions for legitimate methodological rea
sons: I participants knew the true purpose, they
would modify their behavior, making it impossible
1o learn of their real behavior, or access (o a research
site might be |:|:|u--~wi||¢' if he or she told the truth
Deception is never preferable if the researcher ¢ ould
weomplish the san thing without deception Ix
perimental researchers often decelve subjects Lo pre
vent them from learming the true |n|--»\l|1 in and o
reduce renctive ellect

||‘-<|-\|rm| woeeptable only i there Is a s«
cific methodological purpose for it, and even then
t should be used only to the minimal degree neces

ary. A researcher who uses deception shoul 1 ob
tin informed consent, never nusrepresent risks, and
always debriel the participants afte rward. He or sh
cin ‘I“'-( I lt'(' |1lt' basic Jrog edures |s|\.n|\l'n| i con
ceal only specific information about hypotheses

being tested.

Informed Consent. A fundamental ethical prin
ciple of social research 1s: Never cocrce anyone 1o
participating; participation must be voluntary. 1t
not enough to get permission from people; they
need to know what they are being asked to particl

pate in so that they can make an informed decision

Participants can become aware of their rights and
what they are getting involved in when they read
and sign a statement giving informed consent, i
written agreement to participate given by people
after they learn something about the research

procedure.

Principle of voluitary consent  An ethical principle
that people should never participate in research unless
they explicitly and freely agree to participate.
Informed consent A statement, usually written, that
explains aspects of a study to participants and asks for
their voluntary agreement to participate before the
study begins.
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informea consent statements contain the following:

1. Abrief description of the purpose and procedure of
the research, including the expected duration of the
study

2. A statement of any risks or discomfort associated
with participation

3. A guarantee of anonymity and the confidentiality of
records

4. The identification of the researcher and of where to
receive information about subjects’ rights or ques
tions about the study

5. A statement that participation is completely volun-
tary and can be terminated at any time without
penalty

6. A statement of alternative procedures that may be
used

7. A statement of any benefits or compensation pro-
vided to subjects and the number of subjects
involved

8. An offer to provide a summary of findings

| governmeni docs notreguire
informed consent in all research invalving human
subjects., Nevertheless, researchers should get
written consent unless there are good reasons for
not obtaining it (e.g., covert field research, use of
secondary data, etc.) as judged by an institutional
review board (IRB) (see the later discussion of
IRBs).

Informed consent statements provide specific
information (see Box 5.6).!7 A general statement
about the kinds of procedures or questions involved
and the uses of the dala are sufficient for informed
censent, In a study by Singer (1978), one random
group of survey respondents received a detailed in-
formed consent statement and another did not. No
significant differences were discovered. If anything,
people who refused to sign such a statement were
more likely to guess or answer “no response” to
questions.

In their analysis of the literatre, Singer and
colleagues (1995) found that assuring confidential-
ity modestly improved responses when researchers
asked about highly sensitive topics. In other situa-

tions, extensive assurances of confidentiality failed
to affect how or whether suhjects responded.
Signed informed consent siatements are op-
tional for most survey, field, and secondary data re-
search, but are often mandated for experimental
research. They are impossible to obtain in docu-
mentary research and in most telephone interview
studies. The general rule is: The greater the risk of
potential harm to subjects, the greater the need for
awrntten consent statement. In sum, there are many
reasons to get informed consent and few reasons not

1o get 1t

Covert Observation. Obtaining informed con

sent may be easy in survey and experimental
research, but some field researchers feel it s in

appropriate when observing real-life field settings,
and say they could not gain entry or conduct a study
unless it were covert. In the past, field researchers
used covert observation, such as feigning alcoholism
to present a false cover story to join a group secking
treatment so it could be studied. Field researchers
have three choices blurring the line between in-
formed consent and a not fully informed acquies-

cence. Borowiing from the fauguage of espionage, -

Fine (1980) distinguished deep cover (the researcher
tells nothing of the research role but acts as a full par-
ticipant), shallow cover (the researcher reveals that
research is taking place but is vague about details),
and explicit cover (the researcher fully reveals his or
her purpose and asks permission).

Two arguments are made in favor of covert ob-
servation and exempting field research from in-
formed consent (Herrera, 1999). The first is that
informed consent is impractical and disruptive in
field research, and may even create some harm by
disturbing the participants or the setting by upset-
ting the ongoing flow of activities. The problem
with this reasoning is the moral principle that
ensuring participant dignity outweighs practical
expediency for researchers. This reasoning is self-
serving; it puts a higher valie on doing research than
on upholding honesty or privacy, and it assumes that
researchers are better at judging the risk of being in
study than are the participants. The moral-ethical
standard is that researchers need to respect the free-
dom/autonomy of all the people they study and let
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them make their own decisions. Participants may
not remain naive and may be offended once they
Teutin of an unauihorized invasion of teir privacy
for research purposes.

A second argument favoring covert nhserva-
tions is that human communication and daily affairs
are already filled with covert activity. Ordinary ac-
tivities involve some amount of covert activity with
many “people watchers” or harmless eavesdroppers
Covert and deceptive behaviors are pervasive in
daily life by many retail sales outlets, law enforce
ment, or Secunty personnel and people almost ex
pect it. It is expected and harmless, so why must
social researchers act differently? Opposing this rea
son for exemption is that “everyone else 1s doing it”
and “it would happen anyway™ are not vahid jus
tfications on which to base a morally sound pro
fessional research role. The issue here is setting
moral-ethical standards for the professional re
searcher. Perhaps voyeurism, surveillance, and the
use of undercover informants are INCTCASING 11 some
societies. Are they models for building greater re
spect and trust for the higher goals of social re
search? More likely they lead to public cynicism,
distrust, and noncooperation in research. An abseiice
of informed consent is an ethical gray area, and many
feel that the moral-ethical risk of not getting in-
formed consent is likely to cause greater harm.

Covert research remains controversial, and
many researchers fee] that all covert research is
unethical.'® The code of ethics of the American
Anthropological Association condemmns it as “im-
practical and undesirable.” Even those who accept
covert research as ethical in some situations argue
that it should be used only when overt observation
is impossible. In addition, the researcher should in-
form participants alterward and give them an op-
portunity to express concerns.

Deception and covert research may increase
mistrust and cynicism, and diminish public respect
for social research. Misrepresentation in field re-
search is analogous to being an undercover agent or
informer in nondemocratic societies. Deception can
increase distrust by people whe are fiequently stud-
ied. In one case, the frequent use of deception re-
duced helping behavior. When a student was shot at
the University of Washington in Seattle in 1973,

students crossing the campus made no attempt to
assist. Later, it was discovered that many of the by
Stanaers al not IIi‘L|l pecause they thought that te

shooting was staged as part of an experiment '

Special Populations and New Inequalities
Special Populations and Coercion. Some pop
ulations or groups of research participants are not
capable of giving true voluntary informed consent
Special populations may lack the necessary com
petency or may be indirectly coerced. Studenta
Prison inmates employees, military personnel, the
homeless, welfare recipients, children, of the men
tally disabled may agree (o participate in research
Yot, they may not be fully ipabile of making a de
clsion, of may agree (o participate only becuais
some desired good——such as higher grades, early
parole, promotions, or additional services
recjuires an agreen n ||I||.||l|- il\.|||
[tis unethical to involve “incompetent” peopls

(e.g., children, mentally disabled, ete.) in research
unless two conditions are met: A legal guardian
grants written permission, and the researcher (ol
lows all ethical principles against harm (o particl
pants. For example, a researcher wants to conduct
a survey of smoking and drug/alcohol use among
high school students. If it 18 conducted on school
property, school officials must give permission, and
wrilten parental permission is needed for any sub
jectwhois alegal minor, [01s best o ask permission
from each student, as well

. It 1s unethical to coerce people to participate
including offering them special benefits that they
cannot otherwise attain. For example, it1s unethical
for a commanding officer to order a saldier (o par
ticipate in a study, for a professor to require a sfu
dent to be a research subject in order (o pass a
course, or for an employer (o expect an employee (o
complete a survey as a condition of continued em
ployment. It is unethical even if someone other than

fpccial population Research participants whe, be
cause of ags, incarceration, potential coercion, or less
than full physical, mental, emotional, or other capabil
ities, may lack compiete freedom or awareness to grant
voluntary consent to participate in a study.
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the researcher (e.g., an employer) coerced people
{e.g., employees) o fam'cipate in research.
Whather cosreian

.
oy lw lr\uln antn\r vad can
D pigipd Vel can

be a complex issue, and a researcher must evaluate
each case. For example, a convicted criminal is given
the alternative of imprisonment or participation in
an experimental rehabilitation program. The con-
victed criminal may not believe in the benefits of the
program, but the researcher may believe that it will
help the criminal. This is a case of coercion, but the
researcher must judge whether the benefits to the
subject and to society outweigh the ethical prohibi-
tion on coercion.

Teachers sometimes require students in social
science courses to participate as subjects in research
projects. This is a special case of ¢oercion. Three
arguments have been made in favor of requiring par-
ticipation: (1) It would be difficult and prohibitively
expensive to get participants otherwise; (2) the
knowledge created from research with students
serving as subjects will benefit future students and
society; (3) studentis will Iearn more 2bout research
by experiencing it directly in a realistic research set-
ting, Of the three arguments, only the third justifies

limited coercion T imitcd saerrian e f\r\mﬁnmh]tﬂ

only as long as it has a clear ecucational objective,
the studentis are given a choice of research experi-
ence, and all other ethical principles are upheld.?

Creating New [nequalities. Anotler type of
harm ocenrs when one group of people is denied a
service or benefit as a result of participation in a re-
search projeci. For example, a researcher might
have a new treatment for subjects with a terrible dis-
=ase, such as acquired immune deficiency syn-
drome (AIDS). In order to determine the effects of
the new treatment. some individuals receive it while
others are given a placebo. The design will show
whether the drug is effective, but subjects in the con-
rol group who receive the placebo may die. Of
rourse, those receiving the drug may also die, until
nore is known about whether it is effective. Isit eth-

:ierign in

o that dis-

Crossover design At \-'p-’= of experimental

is are h;lcd and inequaiity is nat

created.

ical to deny people who have been randomly as-
qigned to the control group the potentally lifesav-
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whether the drug is effective requires a control
group that receives a placebo?

A researcher can reduce new inequality among
research participaats in three ways. First, subjects
who do not receive the “new, improved” treatment
continue to receive the best previously acceptable
treatment. In other words, the control group is not
denied all assistance, but they receive the best treat-
ment available prior to the new one being tested.
This ensures that people in the control group will
not suffer in absolute terms, even if they temporar-
ily fall behind in relative terms. Second, researchers
can use crossover designs, whereby the control
group for the first phase of the experiment becomes
the experimental group in the second phase, and
vice versa. Finally, the researcher carefully and con-
tinuously monitors results. If it appears early in the
experiment that the new treatment is highly effec-
tive, the new (reatment should be offered to thase in
the control group. Also, in high-risk experiments
with medical treatments or p0551bie physical harm,

=1 aor other sumrueates
oi surogalss

'~

w4
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Privacy, Anonymity, and Confidentiality.
How would you feel if private details about your
personal life were shared with the public without
your knowledge? Because social researchers trans-
gress the privacy of subjects in order to study social
behavior, they must take precautions to protect sub-
jects’ privacy.

Privacy. Survey researchers invade a person’s pri-
vacy when they probe into beliefs, backgrounds,
and behaviors in a way that reveals intimate private
details. Experimental researchers sometimes use
two-way mirrors or hidden microphones to “spy”
on subjects. Even if people are told they are being
studied, they are unaware of what the experimenter
is looking for. Field researchers may observe very
private aspects of anether’s behavior or eavesdrop
on conversations. In field experimentation and
ethnographic field research, privacy may be violated
without advance warning. When Humphreys (1975)
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served as a “watchqueen™ in a public restroom
where homosexual contacts took place, he observed
very private behavior without informing subjects.
When Piliavin and colleagues (1969) had people
collapse on subways to study helping behavior,
those in the subway car had the privacy of their ride
violated. People have been studied in public places
(e.g., in waiting rooms, walking down the street, in
classrooms, etc.), but some “public” places are more
private than others (consider, for example, the use
of periscopes to observe people who thought they
were alone in a public toilet stall).2!

The ethical researcher violates privacy only o
the minimum degree necessary and only for legiti-
mate research purposes. In addition, he or she pro-
tects the information on research participants from
public disclosure.

Inafew situations, privacy is protected by law.
One case of the invasion of privacy led to the pas-
sage of a federal law. In the Wichita Jury Study of
1954, University of Chicago Law School re-
searchers recorded jury discussions to examine
group processes in jury deliberations. Although the
findings were significant and great precautions were
taken, a congressional investigation fotlowed and a
law was passed in 1956 to prohibit the “bugging”
of any grand or petit jury for any purpose, even with
the jurors’ consent.*?

Anonymity. Researchers protect privacy by not
disclosing a participant’s identity after information
is gathered. This takes two forms: anonymity and
confidentiality.

Anonymity means that people remain anony-
mous, or nameless. For example, a field researcher
provides a social picture of a particular individual,
but gives a fictitious name and location, and alters
some characteristics. The subject’s identity is pro-
tected, and the individual is unknown or anony-
mous. Survey and experimental researchers discard
the names or addresses of subjects as soon as pos-
sible and refer to participaats by a cede number
only, to protect anonymuty. If a researcher using a
mail survey includes a code on the questionnaire to
determine which respondents failed to respond, the
respondent’s anonymity is not being fully protected.
In panel studies, where the same individuals are

traced over time, anonymity is not possible. Like-
wise, historical researchers use specific names in
historical or documentary research. They may do so
if the original information was from public sources;
if the sources were nut publicly available, a re-
searcher must obtain written permission from the
owner of the documents to use specific names.

It is difficult to protect research participant
anonymity. In one study about a fictitious town,
“Springdale,” in Small Town in Mass Society
(Vidich and Bensman, 1968), it was easy to iden-
tify the town and specific individuals in it. Town res-
idents became upset about how the researchers
portrayed them and taged a parade mocking the re-
searchers. As in the famous Middletown study of
Muncie, Indiana, people often recognize the towns
studied in community research. Yet, if a researcher
protects the identities of individuals with fictitious
information, the gap between what was studied and
what is reported to others raises questions about
what was found and what was made up.

Confidentiality. Even if anonymity is not possi-
ble, researchers should protect confidentiahrv

- - mroteets L‘ r.—oo o 10
ymity protects the identity of o5

\flduals from bemg i\nown Confident mhty means
that information may have names attached fo it, but
the researcher holds it in confidence or keeps it se-
cret from the public. The information is not released
in a way that permits linking specific individuals to
responses and is publicly presented only in an ag-
gregate form (e.g., percentages, means, etc.).

A researcher may provide anonymity without
conﬁ&emiality. or vice versa, although they usually
go together. Anonymity without confidentiality
means that all the details about a specific individual

Ancnymity The ethical protection that participants
remain narneless; their identity is protected from dis-
closure and remains unknown,

Confidentiality  The ethical protection for thosc whio
are studied by holding reszarch data in confidence or
keeping them secret from the public; not releasing in-
formation in a way that permits linking sperific indi-
viduale to specific responses, Researchers do this oy
presenting duta only in an aggregate form (e.g., per-
centages, means, etc.).
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i1 miade public, but the individual’s name is with-
held. Confidentiality without anonymity means that
informsation isnotmade publie but s researcherpn
vately links individual names to specific responses.

Attempts to protect the identity of subjects

from public disclosure has resulted in elaborate pro-
cedures: eliciting anonymous responses, using a
third-party list custodian who holds the key to coded
lists, or using the random-response technique (dis

cussed in Chapter 10). Past abuses suggest that such
measures may be necessary. For example, Dienet
and Crandall (1978:70) reported that during the
1950s, the U.S. State Department and the FRI re

quested research records on individuals who had
been involved in the famous Kinsey sex study. The
Kinsey Sex Institute refused to comply with the
government. The institute threatened to destroy all
records rather than release any. Eventually, the gov-
ernment agencies backed down. The moral duty and
ethical code of the researchers obligated them to de-
stroy the records (o protect confidentiality.

Confidentiality may protect participants from
physical harm. For example, I met a researcher who
studied the inner workings of the secret police ina
nendemcoritic society. Had he releascd the nemes
of informants, they would have faced certain death
or imprisonment. To protect the subjects, he wrole
all notes in code and kept all records secretly locked
away. Although he resided in the United States, he
was physically threatened by the foreign govern-
ment and discovered attempts to burglarize his of-
fice. In other situations, other principles may take
precedence over protecting confidentiality. For ex-
ample, when studying patients in a mental hospital,
a researcher discovers that a patient is preparing to
kill an attendant. The researcher must weigh the
benefit of confidentiality against the potential harm
to the attendant.

Social researchers can pay high personal costs
for being ethical. Although he was never accused or
convicted of breaking any law and he closely fol-
lowed the ethical principles outlined by the Ameri-
can Sociological Association, Rik Scarce, a doctoral
saciology student at Washington State University,
pent 16 weeks in a Spokane jail for contempt of
court. He was jailed because he refused to testify
before a grand jury and break the confidentiality of

social research data. Scarce had been studying rad
1cal animal hberation groups and already published
onc Baoh i e -\u:'u'\ {, He ad nier viewed are
search participant who was suspected of leading a
group that broke into animal facilities and caused
$150,000 damage. Two judges refused to acknowl

edge the confidentiality of social research data. !

Participants’ Information as Private Prop-
erty. If you freely give information about yourself
for research purposes, do you lose all rights to it?
Can it be used against you? People who partic ||)“|l|'
in research have knowledge about them tuken away
and analyzed by others. The information can then be
used for a number of purposes, including actions
against the subjects’ interests.

Information about people is collected, bought,
sold, analyzed, and exchanged by large organiza
tions. Information about buying habits, personal
taste, spending patterns, credit ratings, voting pat-
terns, and the like is used by many private and pub-
He organizations. Information is a form of private
property. Like other “intellectual” property (copy-
rights, software, patents, etc.) and unlike most phys-
icul property, information continucs 10 hiave vaiue
after it is exchanged.

Most people give aresearcher their time and in-
formation for little or no compensation. Yet, con-
cerns about privacy and the collection of information
make it reasonable to see personal information as
private property. If it is private property, a person’s
right to keep, sell, or give it away becomes clear. The
ethical issue is strongest where the information could
be used against subjects or used in ways they would
disapprove of if they were fully informed.

For example, a group of committed nonsmok-
ers is studied to learn about their habits and psy-
chological profiles. A market research firm obtains
the information and is hired by a tobacco company
to design a campaign to promote smoking among
nonsmokers. Had the nonsmokers been informed
about the use of their responses. they miglu have
chosen not {o participate. A researcher can increase
fairness by giving subjects a copy of the findings
and describing the sponsor and the uses to which
the information will be put in an informed consent
statement,
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The issue of who controls data on research par

it ||\.||11\ is relevant to the Approng hes to sociul sci
ence outlined in Chapter 4. Posiuvism implies the
collection and use of informution by experts sepa
rate from research participants and the ordinay cit
fzen. The two alternatives to positivism, each 1n its
own way, argue for the involvement and participa

ton of those who are studied in the researc I.lmnr-.-.

and in the use of research data and findings

Mandated Protections of Research Partici-
pants, The US. federal government and govern
ments of other nations have regulations and laws (o
protect research participants and thelr rights, In the
United States the legal restraint 1s found in rules and
regulations issued by the LS. Department of Health
and Human Services Ofhice for the Protection from
Research Risks, Although this is only one federal
agency, most researchers and other government
agencies look to it for guidance. Current U.S. gov-
ernment regulations evolved from Public Health Ser-
vice policies adopted in 1966 and expanded in 1971.
The National Research Act (1974) established the
National Commission for the Protection of Human
Subjects in Biomedical and Behavioral Research,
which significantly expanded regulations, and re-
quired informed consent in most social research. The
responsibility for safeguarding ethical standards was
assigned to research institutes and universities. The
Department of Health and Human Services issued
regulations in 1981, which are still in force. Regula-
tions on scientific misconduct and protection of data
confidentiality were expanded in 1989.

Federal regulations follow a biomedical model
and protect subjects from physical harm. Other rules
require institutional review boards (IRBs) at all
research institutes, colleges, and universities to re-
view all use of human subjects. The IRB is staffed
by researchers and community members. Similar
commitlees oversee the use of animals in research.
The board also oversees, monitors, and reviews the
impact of all research procedures on human partic-
ipants and applies ethical guidelines. The board also
reviews research procedures at the preliminary stage
when first propo-=d. Educadons! tests, “normal ed-
ucational practice,” most surveys, most observation
of public behavior, and studies of existing data in

which individuals cannot be identified are exemm
]
from the IRB

Ethics and the Sclentific Community

Physicians, attorneys, counselors, and other pro
fessionals have a code of ethics and peer review
hoards or licensing regulations, The codes formal
ize professional standards and provide guidance
when questions arise in practice.’® Social re
vearchers do not provide a service for a fee, receive
limited ethical training, and are rarely licensed
Ihey incorporate ethical concerns into research be
cause it is morally and socially responsible, and to
protect social research from charges ol insensitvity
or abusing peaple

Professional social science associations around
the world have codes of ethics, The codes state
proper and improper behavior and represent a con
sensus of professionals on ethics. All rescarchers
may not agree on all ethical issues, and ethical rules
are subject Lo interpretation, but researchers are ex
pected 1o uphold ethical standards as part of theis
memmbership in a professional community

Codes of research ethics can be traced to the
Nuremberg code, which was adopted duning the
Nuremberg Military Tribunal on Nazi war crimes
held by the Allied Powers immediately after World
War I1. The code, developed as a response to the
cruelty of concentration camp experiments, oul
lines ethical principles and rights of human
subjects.

‘

Institutional review board RB) A committes at
US. colleges, hospitals, and research institutes required
by federal law to ensure that research involving hus
mansis conducted in a responsible, ethical manner. It
examines study details before the research begins.

Code of ethics  Principles and guidelines developed
by professional organizations to guide research prac
tice and darify the line between ethical and unethical
behavion

Muremberg code  An intemational code of moral,
ethical behavior that was the beginning of codes of
ethics for human research. It was adopted after the war
crime trials of World War Il in response to inhurnane
MNazi medical experiments.
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“57 Hasic'FrincEp!es of Ethical

B Uihical pesponsibility rests with the individual
researcher,

m Do not exploit subjects or students for personal gain.

# Some form of informed consent is highly recom-
mended or required.

| Honor ail guarantees of privacy, confidentiality, and
anonymity.

i Do not coerce or humiliate subjects.

B Use deception only if needed, and always accom-
pany it with debriefing.

B Use a research method that is appropriate to the
topic.

Fi Detect and remove undesirable consequences to re-
search subjects.

B Anticipate repercussions of the research or publica-
tion of resuits.

M ldentify the sponsor who funded the research,

Cooperate with host nations when doing compara-
tive research.

B Release the details of the study design with the
results.

B Make interpretations of results consistent with the
data.

® Use high methodological standards and strive for
accuracy.

# Do not condluct secret research.

The principles in the Nuremberg code dealt with
the treatment of human subjects and focused on med-
ical experimentation, but they became the basis for
the ethical codes in social research. Similar codes of
human rights, such as the 1948 Universal Declara-
tion of Human Rights by the United Nations and the
1964 Declaration of Helsinkd, also have implications
for social researchers.?” Box 5.7 lists some of the
basic principles of ethical social research.

Whistle-biower - A person who recognizes unethical
o: ilfegal practices in an oryanization and voices oppo-
sition to themn, He or she attempts to stop the practicas

and may be punished for the attempt, He or she con-
tinues ta voice opposition to the unethical or jilegal
practices beyond the organization.

Professional social science associations (e.g.. the
American Psychological Association, American An-
thropological Association, American Political Science
Association. and American Sociological Association)
adopted codes of ethics beginuing in the 1960s or
1970s. A copy of the code of ethics for the American
Sociological Association is provided in Appendix A,

Professional social science associations have
committees that review codes of ethics and hear about
possible violations, but there is no strict enforcement
of the codes. The penalty for a minor violation rarely
goes beyond a letter. If laws have not been violated,
the main penalty 15 the negative publicity surround-
ing a well-docomented and serious ethical violation,
The publicity may result in the loss of employment,
a refusal to publish research findings in scholarly
journals, and a prohibition from receiving funding
for research—in other words, banishment from the
community of professional researchers.

Codes of ethics do more than codity thinking
and provide guidance; they also help universities
and other institutions defend ethical research
against abuses. For example, after interviewing 24
staff members and conducting observations, a re-
searcher m 1994 documented that the statf at the
Miiwaukee Public Defenders Office were seriously
overworked and could not effectively provide legal
defense for poor people. Learning of the findings,
top officials at the office contacted the university
and demanded to know who on their staff had talked
to the researcher, with implications that there might
be reprisals. The university administration defended
the researcher and refused to release the informa-
tion, citing widely accepted codes that protect
human research subjects.?®

Among the codes of ethics, Greenwald (1992:
585-586) remarked, “Sociology stands out among
the learned professions as critical of the authority
of established institutions such as government or
large business firms™ and in its provision to “ex-
plicitly state the shortcoming of methodologies and
the openness of findings to varying interpretations.”

Ethics and the Sponscrs of Research

s

Whistle-blowing. Youmight find a job in which
you do research for a sponsor—an employer, a
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government agency, or a private firm that contracts
with a researcher to conduct rescaich. Special eih-
ical problems arise when a sponsor pays for re-
scarch, especially applied research. Researchers
may be asked to compromise ethical or professional
research standards as a condition for receiving a
contract or for continued employment. Researchers
need to set ethical boundaries beyond which they
will refuse sponsor demands. When confronted with
an illegitimate demand, a researcher has three basic
choices: loyalty to an organization or larger group,
exiting from the situation, or voicing opposition.>”
These present themselves as caving in to the spon-
sor, quitting, or becorming a whistle-blower. The re-
searcher must choose his or her own course of
action, but it 1s best to consider ethical 1ssues early
in a relationship with a sponsor and to express con-
cerns up front,

Whistle-blowing can be strenuous and risky.
Three parties are involved: the rescarcher who sees
ethical wrongdoing, an external agency or the
media, and supervisors in an employing organiza-
tion. The researcher must be convinced that the
breach of ethics is serious and approved of in the or-
ganization. After exhausting internal avenues io re-
solve the issue, he or she turns to outsiders. The
outsiders may or may not be interested in the prob-
lem or able to help. Outsiders often have their own
priorities (making an organization look bad, sensa-
tionalizing the problem, etc.)—uones that differ from
the researcher’s main concern (ending unethical be-
havior). Supervisors or managers may try to dis-
credit or punish anyone who exposes problems and
acts disloyal (see Box 5.8). As Frechette-Schrader
(1994:78) noted, “An act of whistle blowing is a
special kind of organizational disobedience or,
rather, obedience to a higher principle than loyalty
to an employer.” Under the best of conditions, the
issue may take a long time to resolve and create
great emotional strain. By acting moral, a whistle-
blower needs to be prepared to make sacrificcs—
losing a job or promotions, lowered pay or
undesirable transfer, being abandoned by friends at
work, or incurring legal costs. There is no guerin-
tee that doing the right thing will change the uneth-
ical behavior or protect the researcher from
retaliation.

box 5.8 HhesioncobanhisieRlowstu

A Ph.D. microbiologist, David Franklin, was hired by
Warner-Lambert to be a medical laison. His job was
to gain the trust of physicians and provide them with
scientific information to sell pharmaceuticals. Duiing
his training, he was asked to make false claims about
adrug and told how to circumvent legal-ethical rules
to increase sales. He was also told to exaggerate the
results of studies that did show a few benefits of (the
drug and hide reports of side effects, When he raised
concerns and showed published reports of danges
ous side effects to his superiors, his complaints were
dismissed. He observed that the company paid tens
of thousands of dollars to physicians to give testimo
nials as to the drug’s benefits or to be the authors of
articles that were actually written by the firr’s mar
keting department. He felt that the company was act
ing illegally and endangering people. He resigned
after just four months on the jub, but was threatene:!
not to reveal anything about the company. It took
seven years to settle his whistle-blower legal case
against the firm.

Source: Meledy Petersen, “Doctor Explains Why He Blew the

Whistle,” New York Times (March 12, 2003)

e T A A R

Applied social researchers in sponsored 1o
search settings need to think seriously about then
professional roles and maintain some independence
from an employer. Many find a defense ugainsi
sponsor pressures by participating in professionnl
organizations (e.g., the Evaluation Research *
ety), maintaining regular contacts with researcher
outside the sponsoring organization, and staylip
current with the best research practices, The 1
searcher least likely to uphold ethical standards in
a sponsored setting is someone who 18 isolated and
professionally insecure. Whatever the situation, un
ethical behavior is never justified by the argument
“1f 1 didn’t do it, someone else would have

Arriving at Particular Findings. What should
you do if a sponsor tells you, directly or inairect!
what results you should come up with? An ethi
researcher refuses to participate if he or she must
arrive at specific results as a precondition for doh
research. All research should be conducted without
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Jictions on the findings that the research yields.

examnle A survey organizaiion obtained a con-
tract to conduct research for a shopping mall asso-
ciation. The association was engaged in a court
battle with a political group that wanted 1o demon-
strate at a mall. An interviewer in the survey orga-
nization objected to many survey questions that he
believed were invalid and slanted to favor the shop-
ping mall association. After he contacted a news-
paper and exposed the biased questions, the
interviewer was fired. Several years later, however,
in a “whistle-blower lawsuit,” the interviewer wis
awarded more than $60,000 for back pay, mental
anguish, and punitive damages against the survey
organization.”

Another example of pressure to arrive at par-
ticular findings is in the area of educational testing.
Standardized tests to measure achievement by U.S.
school children have come under criticism. For ex-
ample, children in about 90 percent of cchool dis-
tricts in the United States score “above average™ on
such tests, This was called the Lake Wobegon effect
after the mythical town of Lake Wobegon, where,
according to radin show hast Garricon Keillor “all

vl

the children are above average.” The main reason
for this finding was that the researchers compared
current students to standards based on tests taken
by students many years ago. The researchers faced
pressure from teachers, school principals, superin-
tendents, and school boards for results that would
allow them to report to parents and voters that their
schoel district was “above average.™!

Limits on How to Conduct Studies, Can a
sponsor limit research by defining what can be stud-
ied or by limiting the techniques used, either di-
rectly or indirectly (by limiting funding)? Sponsors
can legitimately set conditions on research tech-
niques used (e.g., survey versus experiment) and
limit costs for research. However, the researcher
must follow generally accepted research methods.

Contract research A type of applied research thatis
sponsored, that ic, paid for by a government agency,
foundation, coinpany, end so on. The researcher agrees .
to conduct a study on the sponsar’s research question
and finish the study by a set deadline for a fixed price.

Researchers should give a realistic appraisai of what
can be accomplished for a given level of funding

The issue of limits is common in contract re-
search, when a firm or government agency asks for
work on a particular research project. A trade-olf
may develop between quality and cost in contract
research. Abt (1979), the president of a major pri
vate social research firm, Abt Associates, argued
that it is difficult to get a contract by bidding what
the research actually costs. Once the research be
gins, a researcher may need to redesign the project,
or costs may be higher. The contract procedure
makes midstream changes difficult. A researcher
may find that he or she is forced by the contract
to use research procedures or methods that are
less than ideal. The researcher then confronts
a dilemma: Complete the contract and do low-
quality research, or fail to fulfill the contract and
lose money and future jobs.

A researcher should refuse to continue if he or
she cannot uphold generally accepted standards of
research. If a sponsor wants biased sampies or lead-
ing questions. the ethical researcher refuses to co-
aonerate, If legitimate research shows the sponsor’s
pet idea or project to be a bad course of action, a re-
searcher may anticipate the end of employment or
pressure to violate professional research standards.
In the long run, the sponsor, the researcher, the sci-
entific community, and the larger society are
harmed by the vialation of sound research practice.
The researcher has to decide whether he orshe is a
“hired hand” who gives the sponsors whatever they
want, even if it is ethically wrong, or a professional
who is obligated to teach, guide, or even oppose
sponsors in the service of higher moral principles.

A researcher should ask: Why would sponsors
want the social research conducted if they are not
interested in using the findings or in the truth? The
answer is that such sponsars see social research
only as a cover they can use to legitimate a deci-
sion or practice that they could not otherwise carry
out. They are abusii:g the researcher’s status as 2
orofessional. being f‘euﬁtﬁi]. and wying to “cash
in” on the reputation of social research for honesty
snd laiegrity. When it occurs, an ethical researcher
has a moral responsibility to expose and stop the
abuse.
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Suppressing Fmdmgs What happens if you con-
duet research and the findings make the sponsor look
bad or the sponsor does not want to release the re

wlts? This is not an uncommon situation. For ex

ample, a sociologist conducted a study for the
Wisconsin Lottery Commission on the eftects ol
state government-sponsored gambling. After she
completed the report, but belore the report was re
Jeased to the pubhc, the commission asked hertore
move sections that outlined many negative social
effects of pambling and to ehminate her recommen
dations 1o create social services to help compulsive
samblers, The researcher was in a difficult position
Which ethical value took precedence: covenng up
for the sponsor that had paid for the resear h. or re
vealing the truth for all to see but then suffering the
consequences?'? A Roman Catholic priest who sur
veyed Amernican bishaps on their dissatisfaction with
official church policy was ordered by his superiors
to suppress findings and destroy the guestionnaires.
Instead, he resigned after 24 years in the priesthood
and made his results public.? Researchers pay higi
personal and economic costs for being ethical.

Government agencies may suppress scientific
information that contradicts ottictal policy or em-
barrasses high officials. Retaliation against social re-
searchers employed by governiment agencies wio
make the information public also occurs. For exam-
ple. a social researcher employed by the U.S. Cen-
sus Burcau who studied deaths caused by the 1991
Gulf War against Iraq reported that gavernment of-
ficials suppressed findings for political reasons. The
rescarcher, whom the agency attempted to fire, re-
ported that findings of high death rates were delayed
and underestimated by the U.S. government's
agency for statistics. Before information could be re-
leased, it had to go through an office headed by a po-
litical appointee. She charged that the political
appointee was most interested in protecting the ad-
ministration’s foreign policy. In another example,
the U.S. Defense Department ordered studies de-
stroyed that showed 10 percent of the U.S. military
to be gay or lesbian and that showed no support for
the banning of gays from the military.™

in sponsorcd 16';La1t.h 4 researcher can nego-
tiate conditians for releasing findings prior o be-
ginning the study and sign a contract to that effect.

It may be unwise to conduct the study without such
a gnarantee, although competing researchers who
have lewer ethical scruples may do SO, AT naivery
a researcher can accent the \.;umunr"- criticism and
heatility and release the findings over the sponsos
ohjections. Most rescarchers prefer the first choice,
because the second one may scare away future
SPONSOTS.

Social researchers sometimes restrict or delay
the release of findings to protect the identity of in
formants, o maintain access (o a research site, 0
hold on o their jobs, or to protect the personal safety
of themselves or of family members. ™ This is a less
disturbing type of censorship because 118 not im
posed by an outside power. Itis done by someone
who is close to the research and who is knowl
edgable about possible consequences, Resenrs hers
shoulder the ultimate responsibility for their re
search. Often, they can draw on many different re
sources but they face many competing pressures, ns
well (see Box 5.9).

¢ =y Common Types of Misuse
in Evaluation Research

Askmg "wrong” research questions (e.g., asking surm
mative yes/no qusstions when formulative questions
are most appropriate or asking questions that ex
clude major stalceholders)

@ Requesting an evaluation study after a decision on a
program has been made, using the study only as a
way to delay or justify the decision already made

= Demanding the use of a research design/data col
Jection technique that is inappropriate for the pro
gram evaluation task

# Interfering with the research design or data collection
process to ensure that it produces desired results

@ Continuing a program when the evaluation resulis
unambiguously show it to be ineffective or ending
program when the results unambiguously show it to
be highly effective

= Suppressing/deleting posiiive results 1¢ eliminate/
reduice a prograr, or suppressing/deleting negative
results to continue/expand a program

Sourcs: Adapted from Stevens and Dial (1994), who also pro
vide examptes of misuse.




Concealing the True Sponcor. s it ethical to
Leep the identity of a sponsor secret? For exanple,
an abortion clinic funds a study on the attitudes of
renpions groups opposed to abortion. The re-
searcher must balance the ethical value of making
the sponsor’s identity public to subjects and releas-
ing results against the sponsor’s desire for confi-
dentiality and the likelihood of reduced cooperation
from subjects. If the results are published, there is a
clear overriding ethical mandate to reveal the true
sponsor. There is less agreement on the ethical issue
of revealing the true sponsor to subjects. Presser and
colleagues (1992) found that the answers given by
respondents may depend on the sponsor of a survey.
If a respondent believes a survey is conducted by a
newspaper that has taken a strong position on an
issue, the respendent is less likely to contradict the
newspaper’s public stand on the issue. This is Jess
of a problem if the respondent believes the survey
sponsor is a neutral scademic organization. It is eth-
ical to inform the subjects of the sponsor unless one

has a good methodelogical reason for not doing so.
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Some researchers who adopt the interpretative or
critical social science approaches (see Chapter 4)
view most ethical debates, codes of ethics, and re-
view boards as inadequate and rooted in positivist
assumptions about individual rationality. They pro-
pose a feminist communitarian model of research
ethics as an alternative to research ethics based on
formal procedures and a rational utilitarian balanc-
ing of costs versus benefits and abstract principles
of moral good. They hold that “the moral task can-
not be reduced to professional ethics” (Christians
2003:232). Aligned with participatory action re-
search (see Chapter 2), they argue that research par-
ticipants should have a say in how research is
conducted and be actively involved in conducting
it. Ethics should reflect the ultimate purpose of re-
search—to empower research parucipanis it terms
of their own everyday experiences and advance the
goal of human freedom.

The feminist communitarian model is based on
three moral principles. First, ethical research is raul-
tivoeal, that is, it recognizes a diversity of human

experiences and incorporates that diversity. It be-
gins with the preause that all human life is situated
in the socially constructed contexts of gender, race,
class, and religion. People live in multiple commu-
nities and each has something important to say. Sce-
ond, ethical research requires engaging in a
dialogue over moral concerns that is phased in terms
of the participants’ everyday life experiences. Re-
searchers have to engage and participate in the on-
going moral debates and discussions occurring
within the communities of the people they wish to
study, and they should not superimpose their own
abstract legalistic rights or principles. Third, re

search processes that involve researchers and par

ticipants on open, equal terms will unmask power
relations and generate social criticism that can fa-
cilitate greater reflection and mutual awareness. In
the end, a collaborative relationship between re

searcher and participant will emerge in which “in

vasion of privacy, informed consent, and deception
are non-issues” (Christians 2003:234).

The feminist communitarian model of research
ethics is in a preliminary stage of development and
has yet tobe implemented. Nonetheless. it critiques
the dominant approach to research ethics for being
averly formal-legalistic, procedure based, and ab-
stract. It also highlights how an approach to social
sciences, as outlined in Chapter 4. is connected with
moral issues in research ethics.

CONCLUSION

This chapter is a transition between the general
foundation of social research and the specifics of
study design. As such, it has discussed two issues
that are part of the preparation for designing a study:
the literature review and ethical concerns. Both in-
volve placing one’s study in the context of the larger
community of researchers and attaching a specific
study to larger concerns.

In Chapter 1, we discussed the distinctive con-
tribution of science to society and how social re-
search is a source of knowledge about the social
world, The perspectives and techniques of social re-
search can be powerful tools for understanding the
world. Nevertheless, with ihat pm\'er comes re-
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sponsibility to your sponsors, a responsibility to the
community of researchers, and a responsibility to
the larger society. L hese responsibilities can and do
zeme into conflict with esch other at times.
Ultimately, you personally must decide to con-
duct research in an ethical manner, to uphold and
defend the principles of the social science approach
you adopt, and to demand ethical conduct by others.

KEY TERMS

abstract crossover design

anonymity

citation institutional review board

code of ethics (IRB)
confidentiahty meta-analysis

contract research

REVIEW QUESTIONS

L b e

&

[#1]

search?

informed consent

Nuremberg code

The truthfulness of knowledge produced by social
research and its use or misuse depends on individ
ual researchers hike you, reriectung on their acuons
and on how social research fits into society

In the next chapter, we examine busic design
approaches and issues that appear in both qualitative
and quantitative research.

principle of voluntary consent
research [raud

scientific misconduct

special population
whistle-blower

. What are the four major goals of a literature review?

Which outlets of tesearch are easiest to locate and which are the most difficult?
How would vou oo ahont lneating 2 Ph ) dissertation?

What distinguishes a strong from a weak literature review?

What are the major strengths and weaknesses of using the Internet for social re-

6. What is the primary defense against unethical conduct in research?

7. How do deception and coercion to participate in research conflict with the prin-

ciple of voluntary consent?

8. Explain the ethical issues in the Milgram, Humphreys, and Zimbardo examples.

9. What is informed consent, and how does it protect research subjects?

her 1, 1989, issue of the National Institutes of Health
weekly Guide summarize some recent scientific mis

&. See “Noted Harvard Psychiatrist Resigns Post after

10. What is the difference between anonymity and confidentiality?
NOTES

1. See Hunt (1997) and Hunler and associates (19821,

2. From Hargens (1988).

3. Based on fiargens {1991). conduct issues.
4, See Revnolds (1979:56-57) and Siebcr (1993).

5. Research fraud is discussed by Broad and Wade

£1982), Diener and Crandall (1978:154-158), and We-
instein (1979). Also see Hearnshaw (1979) and Wade
{1976) on Cysil Burt. Kusserow (1989) and the Septem-

tsculty Group Finds He Plagiarized.” Chronicle of
Higher Educaiion (December 7, 1988)

7. See Blum (1989) and D’ Antomo (1989) an this case
of plagiarism.




